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1 Introduction

From past to present in formal education from primary school to university, homework has been
an irreplaceable part of education. When the basic history of education is examined, homework
appears to emerge as a priority strategy to ensure the permanence of learned knowledge. In
addition to this strategy, the goals of homework include it being a responsibility tool to ensure
students come to lessons prepared, to repeat and reinforce what is learned in class at home, as
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a tool to increase academic success and to ensure communication between stakeholders
(teacher, student, parent) (Bayanzoglu, 2019; Ersoy & Anagiin, 2009; Iflazoglu-Saban &
Arslanhan, 2015; Van Voorhis, 2004).

The results of research by Xu (2005) completed with a total of 920 students from 5th grade to
12th grade revealed that the internal and external motivation of students for homework was
positively correlated with homework management strategy. The need for internal and external
motivation among students when doing homework was identified in the results of research by
Iflazoglu-Saban and Arslanhan (2015). The importance of internal motivation to increase student
success was noted by Cooper (1989). Kurt and Tas (2019) identified a positive correlation
between the internal motivation of students doing homework and success. The results of
research performed by Iflazoglu-Saban and Arslanhan (2015) found a significant correlation
between academic success and homework motivation, while motivation by families and teachers
about homework had positive effects for the majority of students.

Homework is one of the home-based family participation exercises (Goodall, 2018; Jeynes,
2018). Home-based family participation exercises include providing an appropriate learning
environment supporting learning at school in the home, being an example for the child by reading
books, assisting the child in lesson work at home by helping with homework and checking
homework, ensuring the child loves school, motivating the child to learn and providing school
support (Cotton & Wikelund, 1989; Goktiirk & Dingkal, 2018). In this context, home-based family
participation is a multidimensional cooperative process between family and school for exercises
done at home to support the child’s education and development in an integrated way (Cotton &
Wikelund, 1989; Epstein, 1995; Jowett & Baginsky, 1991). Rinashe (1997) stated that one of the
primary aims of homework was to ensure communication between family and school. Epstein
(1991) identified that involvement of the family in education was stronger and more positive
during basic education for young children, while research by Barnard (2004) identified that
effective family involvement exercises during the basic education process longitudinally affected
the high school success of students.

With the evolution of education technology for distance education during the COVID-19
pandemic, one of the non-program activities was homework with family participation and
technology-supported homework. During the COVID-19 pandemic, studies in the literature
revealed that homework became an inseparable part of distance education (Arslan & Sumuer,
2020; Aslan & Arseven, 2022; Basaran et al., 2022; Biyikli & Ozgiir, 2021; Can & Sezer, 2023;
Demir & Ozdas, 2020; Ertan-Kantos et al., 2022; Karakus et al., 2021; Kirmizigiil, 2020; Kurt et
al., 2021). Due to 18 million students in Tiirkiye continuing their education at home in an
unprepared way linked to the distance education process, teachers primarily used the method
of giving homework and assessment according to homework, legally defined by the Ministry of
National Education (MEB), with the aim of increasing permanence of content given in the
educational program and supporting students academically

Topics related to problems with homework during the distance education process were
identified by researchers in the literature. These included inadequacy or lack of information
technology use and technology integration by teachers, time spent by students on homework
given in basic education by teachers linked to the continuation of this problem, teachers not
sufficiently completing feedback and correction work on time for homework checks and
monitoring, lowered homework motivation of students due to inadequacy or errors in
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pedagogic-supported family involvement with homework, and problems with the Educational
Information Network (EBA), WhatsApp and Telegram communication services used to
announce homework assignments through the internet (Ertan-Kantos et al., 2022; Karakus et al.,
2021). Research by Aslan and Arseven (2022) and Basaran, Vural, Eraslan, Belen, and Abar
(2022) identified that the importance of homework increased in primary schools during the
COVID-19 pandemic while the homework burden also increased. In these studies conducted in
the literature, although it was determined that homework continued to be used during the
compulsory distance education process, these problems regarding homework were identified in
the results of these studies, which were not completed within the scope of homework in the
distance education process but focused on the problems experienced during online education.
Studies within the scope of the homework topic during the COVID-19 distance education
process locally include research by Aslan (2022) and Bagaran et al. (2022). As revealed by this
research, while homework was seen as the best way to reach students during the distance
education process, research in the literature identified problems that were experienced with
homework. The basis of this determination included difficulties experienced by teachers in
planning and implementing homework. In this context, the aim of the research was to investigate
the experiences of class teachers in planning and implementing homework during the COVID-
19 distance education process. In line with this aim, answers to the following questions were
sought: During the COVID-19 distance education process, for class teachers

What were the aims of giving homework?

What homework planning methods were used during distance education?

What were the criteria for giving homework?
4. What were the criteria for assessing homework?

2 Method

2.1 Research Design

W N —

To achieve the aim of the research in the best way, this research was designed with the
qualitative research pattern. It was implemented using the semi-structured interview technique.
During interviews, a semi-structured interview form was used. In this case, research, the aim of
giving homework, strategies for sharing homework during distance education, criteria for giving
homework, and processes followed when assessing homework were investigated in depth to
determine the experiences of class teachers in planning and implementing homework during the
COVID-19 distance education process (Merriam, 2013; Yin, 2011). Case research is used in the
social sciences field with the aim of ensuring an integrated and in-depth understanding of current
or real-life events when the context or boundaries of the case are not definitely known, in order
to understand a certain case in depth and in an integrated way (Creswell, 2016; Fidel, 1984; Yin,
2009; Zainal, 2007). In this context, the study strengthened the study data with the qualitative
paradigm (Chmiliar, 2010). To achieve the aim of the research, the integrated single-case pattern
was used (Yin, 2011).

2.2 Participants

In the research, care was taken to include schools in city centers, provinces, and rural areas in
the context of socioeconomic variables. For determination of the socioeconomic levels of
schools, information was obtained from authorities working in the Rize Provincial Directorate of
National Education. Participants in the research comprised class teachers employed in these
schools in Rize province in the 2021-2022 educational year during the COVID-19 pandemic.
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Participants in the research were identified with the purposeful sampling method of criterion
sampling. The criteria of working in public primary schools with different socioeconomic status
(low, moderate and high) and teaching different class levels were used to identify participants.
Research participants included volunteer class teachers who met these criteria. In total, 16 class
teachers comprised the research participants, with 9 women and 7 men among participant class
teachers. Of these teachers, 5 worked in schools with low socioeconomic levels, 5 worked in
schools with moderate socioeconomic levels, and 6 worked in schools with high socioeconomic
levels. Among the teachers, the youngest had 6 years of professional experience, while the most
experienced had 35 years of professional experience. Three teachers were master's graduates,
while the others had completed undergraduate programs. Only two participants actively used
technology in their lessons and only one teacher had received in-service training about
information communication technologies (ICT).

2.3 Measures and procedure

Data in the research were collected with the semi-structured interview technique, so firstly ethics
committee approval was obtained from Recep Tayyip Erdogan University Social Sciences and
Humanities Ethics Committee. Within the scope of this research, the study steps followed when
preparing demographic information and semi-structured interview questions for data collection
with the aim of investigating homework given by class teachers employed during the COVID-19
pandemic were planned in detail. With the aim of developing the data collection tool, detailed
literature screening about homework in both local and universal contexts was performed. The
semi-structured interview questions used in the research were prepared based on the literature,
and the researcher prepared the data collection tool. As a result, permission to use the data
collection tool belonged to the researcher. For scope and linguistic validity, opinions were
obtained about the prepared questions from an expert related to the field and an educational
science expert. Necessary revisions were made according to expert feedback, and the
preliminary form comprising semi-structured interview questions was prepared. The prepared
preliminary form was given its final form after a pilot interview with a class teacher employed
during the COVID-19 pandemic. Questions included on the interview form are given below.
1. What were your aim/s in giving homework during the COVID-19 pandemic? Please explain.
What methods did you use to plan homework during the COVID-19 distance education process?
What difficulties did you experience in giving and collecting homework? Please explain.
3. Did you make any changes to your criteria for giving homework during the COVID-19 pandemic?
If you did, what were the reasons? Please explain.
4. Did you make any changes to your criteria for assessing homework during the COVID-19
pandemic? If you did, what were the reasons? Please explain.
5. If you received in-service ICT training, how would you evaluate its effects on your educational
life during COVID-19?
The data collection process began after the interview questions were given their final form. Due
to the criteria of including class teachers employed in primary schools with different
socioeconomic status (low, moderate, and high) and teaching different class levels used when
determining the study group, a list was created of schools and teachers meeting these criteria
with support from Rize Provincial Directorate of National Education. Participants on this list were
given information about the research in preliminary interviews after emailing class teachers. At
the start of interviews with individuals in the participant group, consent was obtained by
participants signing an informed volunteer consent form before the interview after reminders
about information related to the interview were given to participants accepting voluntary
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participation while paying attention to scientific and ethical principles during the data collection
process. The researcher recorded All interviews with participants using a digital voice recording
device. Interviews lasted 20-30 minutes.

2.4 Data analysis

In the research, the data collected with the semi-structured interview form were transferred to
the computer environment. The Nvivo 14 application was used in the research, a computer-
supported qualitative data analysis program for audio transcripts and analysis of qualitative data.
The raw data obtained as audio files were transcribed. The researcher listened to the voice
recordings twice to ensure the accuracy and validity of the transcriptions. The content analysis
process for the data was completed with Moustakas’s (1994) four-stage process of coding data,
finding themes, organizing codes and themes, and defining and interpreting findings.

The aim of the research, research questions, and data were coded with open codes by being read
repeatedly. Thematic coding was performed for the initial themes linked to the open codes.
Categories were obtained from codes, and themes were obtained from categories based on
meaningful constructs. Subthemes were created and linked to the main themes. The findings
section presents these visually, along with opinions reflecting the direct quotations from
participants. Due to the principle of privacy, the real names of participants were not used. Each
participant was coded as participant K, Ke, K14, etc. Themes were grouped according to the sub-
problems in the research. When presenting findings, the approach to showing data was based
on themes (Marshall & Rossman, 2016).

2.5 Validity, reliability, and ethical considerations

For the validity of the research, a detailed literature screening was performed about homework
in local and universal contexts. In this context, the theoretical framework of the research was
created. The reason for using the case study pattern from the qualitative research methods was
explained. The data collection tool was developed so as to achieve the aims of the qualitative
research in the best way possible. When identifying research participants, care was taken to
include different socioeconomic and class levels in basic education during the COVID-19
distance education process. Due to the principle of privacy, the real names of participants were
not used, with each participant coded as Ki, Ks. The method section explained the research
process in detail for research validity. In this research, care was taken during the selection of the
participant group based on criterion sampling. To increase the credibility of the research, deep-
focused data collection and participant confirmation were used (Lincoln & Guba, 1985). In
qualitative research, reliability is very important in terms of the credibility of the research results.

For the reliability of the research, the researcher performed coding with an integrated approach
for research questions and written documentation in the context of the aim of the research.
Direct quotations supported coding. To ensure consistency between findings, integrity was
ensured by inserting concepts forming themes under the relevant theme heading. Inter-coder
consistency was ensured by experts in the field coding the data. For confirmability of the
research, notes, data, and coding from the beginning of the research process to the end were
stored in the digital environment.

3 Findings

For the homework planning and implementation experience of class teachers employed during
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the COVID-19 pandemic in basic education, three main themes were reached by revealing the
existing case in depth by investigating the homework acquirements through the aim of giving
homework, homework creation, homework sharing, homework criteria, and homework checks
and assessment. In this section of the research, the aim was to contribute to the field by reflecting
on the themes that emerged linked to the data in detail.

3.1 Aim in giving homework

Table 1 Aim in giving homework

Main Theme Sub Theme
Reinforce learning

Aim in giving homework  Overcome deficiencies in learning
Inculcate student responsibility
Ensure academic success

During the distance education and hybrid education periods of the COVID-19 pandemic, class
teachers reflected that giving homework was to prepare students for academically higher
learning by reinforcing learning and increasing the permanence of topics learned by overcoming
learning deficiencies that could not be met by online education. To fill the gap in behavior, values,
and academic success that could not be gained through online education during the COVID-19
pandemic, homework became an end rather than a tool. One of the greatest factors in this
tendency is the young age of primary school children. Due to the extension of the COVID
pandemic, 4th-grade teachers in 2020 graduated their students in the spring semester and began
online education in a new class with first-grade students who did not know how to read-write
and whom the teacher did not know. Linked to the young age group of the students, problems
were experienced with motor skill development of these children due to giving their attention to
a screen, which is contrary to the spirit of learning by doing and experiencing in this age group.
In this context, all participants reflected that homework was a complementary tool to consolidate
learning and complete learning deficiencies. The opinion of one participant stating teachers gave
homework to reinforce learning is as follows:

“We explained our lesson, shared our videos and visual aids, and made our presentations. |
gave homework. Apart from mathematics, we didn’t write in class. [ wrote that they should
have a summary of the topic in their notebooks. Our textbooks are very inadequate; the
content is empty. I had to give information related to the topic. For preparation, students
should read. On Saturday [ did extra lessons to catch up as a result. In my private life, I did
not pay attention to my family during COVID. Lessons started at 8.10 and continued until
2.00 with 10-minute breaks. I gave homework daily with the aim of consolidating what they
learned. As they were free after 2.00, the students shared their summaries and their
homework with me. Students called me live saying teacher, I'm stuck on this. Or they opened
a Zoom privately and invited me. I did these practices unofficially to overcome the
deficiencies of students. There were the 30 hours the state officially gave, I generally did 38
hours. Every week I did 8 hours excess.” Kis

During the COVID-19 pandemic, the class teachers participating in the research were identified
to exceed the mandatory lesson hours of 30 hours with the aim of reinforcing learning and
overcoming learning deficiencies, and supporting these learning deficiencies with homework. A
notable participant opinion supporting this situation is given below:

“The greatest difficulty [ had during the distance education process was not being able to

deal with students newly beginning to read and write one-on-one and face-to-face. These

moments are the most important time for 1 grade and it’s necessary to monitor the process
very well. This was limited during distance education. They began reading-writing education
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without attending any school, without seeing school. The transition to reading occurred, but
there was much trouble with writing. I still experience this trouble. In this process, not
holding the child’s hand and not frequently repeating the one-to-one practice of correctly
holding a pencil caused many students to hold the pencil wrongly or develop mistaken hand
posture habits. Problems like the lack of a full grasp of the rules that should be applied while
writing and the lack of full and accurate writing of letters occurred. In this process, I had to
do over 30 hours of lessons per week. I requested help from families in doing homework with
the aim of overcoming learning deficiencies.” Ks

One participant’s opinions about problems experienced in the context of online education being

contrary to the spirit of learning in children in the young age group and the work this teacher
performed to resolve learning deficiencies in these children are given below.

“During the pandemic, I participated in many training sessions to develop myself. I did
competitions actively using Web 2.0 tools. Word wall, Learning apps, Jigsawplanet. During
the pandemic, I gave my students a concert one day every week by learning to play the
ukulele; I taught them new songs and repeated songs they learned in my class to prevent
forgetting.” Ka

The majority of class teachers participated in training to ensure the integration of information
communication technology and to develop themselves with personal efforts in a short time in
order to best address their students, to be able to motivate them, and meet their educational
needs. The opinions of a teacher who gave extra lessons and homework for learning deficiencies
is given below:

“I thought the biggest problem was not understanding questions or lessons, so I did extra
lessons. Additionally, I gave daily homework on WhatsApp. I continuously struggled so my
students did not fall behind.” Kis

Participant class teachers thought that homework was a valuable tool to inculcate responsibility
by ensuring students were prepared for lessons. The research findings identified an increase in
the duration allocated to homework given to ensure reinforcement and permanence of what was
learned, seen as students' responsibility during the mandatory distance education process. In
this process, the duration of homework and the responsibilities of parents related to homework
increased. In the research, student families were identified to be more anxious than students due
to students not being able to do or complete the homework in the desired time linked to the
increase in homework burden on primary school students. The importance of students giving
feedback on homework as well as teacher feedback was noted.

“During distance education, students did their homework at late hours; they gave feedback
at later hours, and sometimes they didn’t give feedback. We didn’t have a chance for daily
meetings like in school; I could only talk for a short while on the telephone. There were some
disinterested parents. Though they had internet, they did not share their work. Even when I
called, some may not have sent anything. Parents were more worried than the students were.
It’s necessary to give feedback on the same day so we are able to make corrections. If
feedback isn’t on the same day, there will be problems. It was difficult to pay individual
attention to the children. Sometimes, I experienced problems with this topic. Like, I couldn’t
give immediate feedback, they couldn’t either. Sometimes I was not able to understand
whether the child understood or not.” Kia

“During hybrid education, they watched EBA TV for 3 hours per day; they would do my
lessons for 6 hours and then watch EBA. Which of these will the students do, will they have
time for. These are small children. They would do lessons on EBA, and then I would give
them homework. The hours and number of lessons were too much. For this reason, there
was an increase in the duration allocated for homework for students to complete the work.
There were homework assignments that took time.” Kie
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When identifying the research findings, it emerged that family participation was inadequate in
developing the awareness of academic responsibility among children at the primary school level.
It was found that some students were not able to benefit from an appropriate working
environment and family participation support when doing homework. In the research findings,
families with low socioeconomic levels were revealed to be disinterested in the responsibilities
required to be met by the family and in preparing the necessary environment in the home for
homework. During the mandatory distance education process, a functional factor was stated to
be the increase in communication between family and teacher with homework. In this context,
there is a connection between homework motivation and family participation for primary school
students. Family support when doing homework during the COVID pandemic, homework
checks by teachers, quality of homework, value given to homework, and efforts to complete
homework ensure the academic strengthening of students. In this context, it was identified by
research in the literature that family participation during COVID positively contributed to the
development of students, while also longitudinally positively affecting success in later
educational stages.

“I checked daily homework twice a day on WhatsApp. They were in fourth grade during the

first year of COVID. Their families communicated that they were good academically at the

middle school level.” Kis
With social support emerging from family participation during the COVID pandemic, the
motivation to make efforts to do homework increased in primary school students. The findings
of the study revealed that class teachers gave homework daily in order to achieve the aims of
homework during the mandatory distance education process; teachers generally did extra online
lessons to reinforce learning and overcome learning deficiencies of primary school students, to
increase student success and responsibility and to prepare them for higher learning institutions
academically, they used Web 2 tools to be able to address the age group with lesson explanations
and homework, and teachers who did not know how to use these tools received training.

3.2 Homework during distance education

Table 2 Homework during distance education

Main Theme Sub Theme
Homework planning and Sending homework online
implementation Sharing homework

The following homework

In the mandatory distance education and hybrid education periods of the COVID-19 pandemic,
class teachers sent homework through EBA, WhatsApp, web, and Telegram tools. To prevent
misunderstanding between parents and students about homework and to obtain the best
efficiency from homework, they used video sharing and requested students to send homework
as videos and online. Teachers informed both students and families about homework. This is
because teachers attempted to support primary school children at young ages in this difficult
process academically and psychologically by collaborating with families. Responsibility for
family participation generally fell to mothers. For homework monitoring, some teachers
completed it very rigidly, while other teachers in the group with crowded classes received
support from families. All participants reflected that homework by students was very different
during the distance education period compared to the face-to-face educational process. The
opinions of a teacher about this topic are given below:
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“We sent digital games. They all loved playing digital games. Apart from these, I always had
trouble with homework I gave from the test books. I checked them; however, if there were
thirty-five students, twenty-five students replied. I always had a problem with the other ten
students. As it was, as we couldn’t check one-to-one, I experienced problems with ten
students. In face-to-face education, there was no one who didn’t do homework in the class
environment.” Kio

As one of the reasons for participant teachers sending online homework was education being

online, doing homework online made it more convenient for students to comply with online

education. The opinion of one teacher about this topic is given below:

“As I did lessons online, I gave and assessed homework online too. I sent it to children in the
electronic environment through WhatsApp or Telegram and checked it. To make the online
adjustment process easier for children.” Ke
In statements by a participant teacher, some teachers used the method of requesting a
photograph of homework, and the notable opinion of another teacher indicating that students
did not like this method is given below:

“When [ did online and hybrid education, I used Web 2 tools, Kahoot. These were more
entertaining and more fun for students. When I sent worksheets as homework, they took
photographs of the homework and sent it. Students didn’t like this.” Kz
Participant teachers chose WhatsApp, EBA, web, and Telegram to send online homework. After
teachers learned how to use the EBA system, it was identified as a functional tool for sending
homework through this system.

“Some homework was online, some they sent as video on WhatsApp. Those online are sent
through EBA. We attempted to use EBA actively. We used EBA actively to send tests and
later to send homework.” Ko

“When schools opened for face-to-face education, EBA made my job easier during two-day
hybrid/dispersed education. After we did lessons on EBA, I gave them homework. I would
send homework from EBA, I would send work.” Kiz

Due to the young age group of primary school children, homework monitoring by teachers to

guide and accurately direct students and families became more important during the COVID-19
pandemic. The views of one participant about this topic are given below:

“We received parental support related to lesson content. Parents checked their children’s
homework. They sent a message every day saying they had checked it. Initially, I wanted
them to send photographs of the homework I sent as photographs. However, [ thought this
was too much of a burden for them. There was a great burden on parents, as there was on
us. Later, with parents, we planned and informed about the need to check questions their
children couldn’t answer by directly informing parents about homework.” Ks

In the research, a participant teacher stated they checked homework during lessons within the
day by receiving parent signatures that students had done homework both during face-to-face
education and the distance education process for homework given daily and gave students one-
to-one feedback. This finding is a notable finding in this research. Another participant's teacher
stated that they did homework checks and assessments daily in the final lesson. Participant
opinions are given below:

“In face-to-face education, I got parents to sign that students had done homework. Families
checked the homework. I did this practice during distance education. In the 9 lessons I
taught, I gave all students one homework from each lesson and thought about getting them
back 36 x 9. You can’t check all of this homework one by one. They asked privately if they
couldn’t do the homework. When asked privately, I helped the student and the parent. All
students could reach me privately. Parents called until 2 at night.” K
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“Homework checks were done daily in the last lesson. While they were doing writing work,

I attempted to correct mistakes and errors by giving each student one-to-one feedback.” K
Participant teachers were observed to expend much personal effort to be able to best serve
students in the online and hybrid education periods during the COVID pandemic, and this took
from time they could have spent with their families in their private lives. While teachers took
homework planning, implementation, and checks very seriously outside of lessons, a limited
number of teachers reflected that they did homework checks or a significant portion of the
checks during lessons.

3.3 Criteria for giving homework

Table 3 Criteria for giving homework

Main Theme Sub Theme
Being consistent with lesson acquirements
Homework directives

Criteria for giving Providing feedback-correction

homework Being able to develop cognitive, affective, and psychomotor skills
Motivating students

During the mandatory distance and hybrid education periods in the COVID-19 pandemic, the
top criteria with high scope validity of class teachers when giving homework were to regularly
give homework instructions to parents and students so that the homework was clear and
understandable, to ensure that the homework was consistent with the course acquirements, to
consider individual differences, to provide feedback and correction, to be able to develop
cognitive, affective and psychomotor skills, to be applicable and checkable and to motivate the
student. To be able to achieve the desired success with homework, the opinions of a participant
making personal efforts so students could best gain the lesson acquirements are given below:

“Whatever was suitable for the acquirement markers I had to give that month, like short
game videos and book readings at home (I prepared to add and subtract process videos). 1
shared with parents on Drive. At the end of these videos, I achieved the acquirements I
wanted to give to the children in the lessons I did, and I was very happy. [ received positive
feedback from parents. Not only video I reinforced with games in lessons with homework.
In this process, I sang songs by opening a YouTube channel; I attempted to teach new songs
with animations. I made several integrated activity videos (art, Turkish language, music
activities together).” Kis
The research findings identified that when EBA was inadequate to support the lesson
acquirements, teachers used their personal efforts in an attempt to ensure the students gained
the acquirements during the distance education process. The opinions of one participant are

given below:
“EBA TV was very weak when giving acquirements. Then in the hybrid education process,
we began to close the gap in acquirements to a large extent with make-up education and
homework. From the first day, we rapidly attempted to overcome this with face-to-face
education in our schools; I can say we were very successful at a general point.” Kio
Attempts were made to overcome the inadequate acquirements during the online education
process with make-up work during face-to-face education. It appears that criteria for giving
homework have become more important in the online education process. All participant teachers
prepared homework directives with the aim of being able to develop the academic, cognitive,
affective and psychomotor skills of primary school students and to be able to convert these skills
to practice. Teachers focused on the importance of online homework announcements. Online
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homework announcements were made to both parents and students. This is because the family
had a key placement for the accurate conversion of academic skills of students to practice during
the COVID-19 pandemic. Due to problems experienced with performing online lessons in
schools with low socioeconomic levels, receiving family support formed a priority in doing
homework. The inability of students with low socioeconomic levels to have equal opportunity in
access to online education was considered a problem.

“The school where I work is a transport school where students travel from the villages. As
my students don’t have very good financial situations, they didn’t all have internet
connections in their homes. As they participated in distance education through telephones,
they experienced problems in seeing the presentations and materials I shared in lessons.
Additionally, we experienced continuous breaks in the lessons because internet connections
were not very good. As my students were strangers to distance education, initially, our
lessons were not very efficient. They didn’t really know how to act in lessons. They
experienced problems with focus when explaining topics. To prevent these problems they
experienced, | made the necessary announcements to families about how to connect to the
live lessons and how to do the homework. Later, I communicated to students what the plan
and program were and how [ would operate the live lessons. In later times, we had much
more productive lessons. What they learned in lessons was reinforced by homework. From
that perspective, my conscience is clear.” K4

Generally, participants reflected that effective operation of lessons made homework completion
easier. Here, the socioeconomic level of students, making access to online education more
convenient, and the family’s educational level were effective factors. The opinions of a teacher
with a class with a high socioeconomic level and family education level are given below:

“In my class, 5 were children of academics, 11 were children of teachers, and the others were
children from families with very good economic status. Academically, they were very good.
Their families’ readiness and use of technology were very good. We hosted our academic
lecturers as guests in our lessons according to the lesson content. We received their expert
opinions. In this process, the greatest support came from families.” Ki1

With the aim of converting the academic, cognitive, affective, and psychomotor skills that
primary school students should gain into practice, it was identified in the research findings that
teachers converted activities that would be held in the class environment into homework during
the COVID-19 pandemic. Notable opinions of two participants supporting this view are given
below:

“Applied lessons that should be done in school, I requested as applied videos. I said, go
outside and bounce a ball. Bounce a ball with your hand, with your foot. If you can’t go
outside, bounce it at home. In face-to-face education, I did a book exam for every lesson;
again, I continued in the same way during COVID. I converted the reading exam into an
explanation. Or [ requested they explain an image and send it to me. As I didn’t want the
child to feel disconnected from school, I had them read books; I didn’t do lessons when
school opened. I ran with them in the schoolyard; we played, we socialized.” Ks

“I attempted to make parents grasp correct pencil holds, correct hand position, rules that
should be met when writing, and things that require attention during our distance interviews
with parents so they could accurately guide their children by showing the correct
implementation in this process. Additionally, I attempted to provide implementations as
homework by sending entertaining videos related to writing and gamified applications.” Ky
All of the participant teachers reflected consensus about the strategy of transforming activities
that would be completed in the class environment into homework during the COVID-19
pandemic. For homework, the greatest support in developing the student and increasing
academic success came from families. During the distance education process, participant
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teachers thought homework was essential to increase the permanence of topics taught and to
support the academic success of students. In this process, excessive attention was given to
feedback-correction criteria.

“...During distance education, I wanted them to ask immediately when they experienced
any problem with homework. Homework checks and feedback were better during hybrid
education when it was not fully distant. When the children came to school, I checked and
gave feedback. But when it was fully distant, our checks were disrupted a little
problematically. During lessons, I checked one by one, looking at the screen. I did homework
checks by continuously magnifying the screen with the children.” Ks

“Of the homework I gave online, [ assessed the important portions online. The children sent

them to me via Telegram. I checked. Wherever they experienced most problems on the

checks, I organized additional lessons outside of the 6 hours of lessons. [ explained one by

one. | explained by repeating and repeating the topics. I did extra lessons about topics I

thought were not understood or questions with most problems experienced.” Ko
In the research findings, teachers had increased responsibilities for homework checks and
necessary feedback-correction processes during the COVID-19 pandemic and they were
identified to generally compensate by giving extra lessons to overcome the deficiencies. They
were identified to organize the working environment of the students with support from families
and to have high motivation. In this context, the responsibility for doing and checking homework
was shared with families in the distance education process. In this process, teachers plan
homework in a way to motivate students. The opinions of two participants about this topic are
given below:

“Distance education made the job of measuring the degree to which students had learned
much more difficult. Just like this negatively affected motivation, the school's continuous
opening and closing was also one of the most important elements negatively affecting
motivation. To resolve these problems, we were in communication continuously reducing
worries without breaking communication with our students. We talked about what we could
do when communicating with teachers at the same time, and to increase motivation to be
able to increase morale, we made manSED, Tirkiye’s first virtual bulletin. Students made
videos of their lives in their own homes and shared them with the groups; thus, we ensured
there was interaction between students.” Kz

“To increase the motivation of the children, I chose activities adapted to the home. We
couldn’t do the activities we could do in class in the online environment. It had little effect,
as it is. It is not as efficient as in class. With the effect of the comfort of being at home and
distracting elements, I thought there were deficiencies at the point of class work and class
efficiency. I motivated them by appreciating some of their activities and saying that I liked
them.” Ks

4 Conclusion and discussion

The COVID-19 distance education process forced changes in homework content. It was essential
to add values-based applicable homework content. The value of responsibility is thought to
involve students completing and fulfilling their homework on time. The use of digital working
areas by teachers, email or online education applications, and Web2 tools to explain lessons and
give homework and exercises strengthened the communication connections between students
and teachers. In this research, an attempt was made to determine the acquirements of
homework, including the aim of giving homework, planning, sharing, and doing homework,
homework criteria, and homework checks and assessments based on the opinions of class
teachers employed in the field giving homework during the COVID-19 compulsory distance
education process.
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The research results revealed that homework during the distance and hybrid education periods
of the pandemic was given to increase academic success by reinforcing learning, overcoming
learning deficiencies, and giving the student learning responsibility. Homework gained the
multipurpose position as a tool to fill the gap in behavior, values, and academic success that
could not be acquired during online education during the COVID-19 pandemic. Results about
homework from the very limited number of studies on the COVID-19 pandemic, though not
directly performed on homework, support the results of this research (Adigiizel, 2020; Arslan &
Sumuer, 2020; Biyikl & Ozgiir, 2021; Ertan-Kantos et al., 2022). Research by Basaran (2022)
identified that homework during the mandatory distance education period strengthened the
feeling of success by providing permanent learning for primary school students and helped the
acquisition of responsibility value by contributing to increased academic success. Research
performed by Aslan and Arseven 2022 revealed that homework during the COVID-19 pandemic
led to the acquisition of responsibility by adopting regular working habits as a complement to
the learning-teaching process about filling the gap due to the lack of face-to-face education. In
research by Pekcan and Toraman (2022), homework was in second place in evaluating success
by students. Warton (1997) stated that homework given with the aim of overcoming deficiencies
in learning and reinforcing learning made it easier for students to recall the information learned,
though it did not support the development of critical and creative thinking skills with high-level
learning skills. Rudman (2014) stated that continuous repetition and practical-based homework
may negatively affect learning habits linked to restriction of autonomy in their own learning by
creating boredom in the student. In this research, the aim of homework during the COVID-19
pandemic was limited to reinforcing learning, overcoming learning deficiencies, and ensuring
academic success through learning responsibility. Betford (2014), Gu and Kristoffersson (2015)
and Ozer and Ocal (2013) revealed that though homework is given with different purposes, it
was given with the aim of repeating what was learned. In the context of this result of the research,
homework was given a multipurpose place as a tool to fill the gap in behavior, values, and
academic success that could not be acquired with online education during the COVID-19
pandemic.

In the results of this research, families with low socioeconomic levels were identified to be
disinterested in the responsibilities necessary for the family to fulfill and to prepare the necessary
environment in the home for homework. Research in the relevant literature revealed that
academic learning environments were unsuitable for students during the COVID-19 pandemic,
and families were not interested in preparing the necessary home environment (Ertan-Kantos et
al.,, 2022; Kurt et al., 2021). Research by Mohan et al. (2020) drew attention to the problem of not
being able to provide a quiet environment during lessons during COVID-19. The negativities
created by unsuitable home environments for academic learning during mandatory distance
education may have negatively affected academic success in the home environment where
homework was done. Research by Xu (2005), Xu and Corno (2006), and Yildiz-Duban et al.
(2022) identified that students receiving family support for doing homework had higher
tendencies to organize the homework environment and motivation to do homework compared
to students not receiving family support.

The results of the research revealed that in the experiences of teachers in planning and
implementing homework during the distance education process, they shared homework online,
used video calls to prevent misunderstanding by families and students while doing homework
and to be able to obtain better efficiency from homework, wanted students to send homework
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by video and online, they shared homework announcements with both students and their
families and communicated with families by standardizing homework directives and
announcements. Much research in the literature revealed that during the distance education
process, teachers shared homework online and requested it online (Arslan & Sumuer, 2020;
Aslan & Arseven, 2022; Basaran, et al., 2022; Biyikh & Ozgiir, 2021; Can & Sezer, 2023; Demir &
Ozdas, 2020; Ertan-Kantos et al., 2022; Kirmizigiil, 2020; Kurt et al.,, 2021). The result that
teachers shared homework announcements with both students and their families is specific to
this research. Research by Can and Sezer (2023) identified that the activities and assignments
given to students were also reported to families. Research by Biyikli and Ozgiir (2021) supported
the results of this research, identifying that when topic explanations were given with videos
prepared by teachers, lessons became more entertaining and effective. Bakioglu and Cevik
(2020) and Yildiz-Duban et al. (2022)identified that teachers used videos found on EBA and a
variety of sources in a way that supported the curriculum. Ergen, Ozsik, and Biilbiil (2022)
identified that teachers created homework from a WhatsApp newsgroup providing additional
support with video recording presentations of the required topics for class teachers teaching
mathematics during distance education. Ergen et al. stated that class teachers requested students
to take photographs of their mathematics homework as they were not sure whether the students
had done the mathematics homework themselves or not.

The results of the research revealed that some teachers completed homework monitoring very
strictly with family support, while other teachers in the group with crowded classes shared the
responsibility for checking homework with families. The results of the research identified that
students doing homework during the distance education process was very different from face-
to-face education and that teachers sent homework online through WhatsApp, EBA, web, and
Telegram. After teachers learned how to use the EBA system, the research results identified that
sending homework was completed functionally with this system. In this research, some teachers
used the method of requesting photographs of homework, and as students did not like this
method, when homework was given with online Web 2.0 tools and Kahoot, etc., students did
and liked the homework and had higher motivation.

In the research, it was identified that parent signatures were obtained about students doing
homework as homework monitoring became more important during COVID-19 for the teacher
to accurately guide and direct the student and family due to the young age group of primary
school students. In the research, checks of homework given daily occurred in two ways. The first
homework check method was for teachers to check and assess homework during lessons within
the day in the last lesson and give one-to-one feedback to students. The second homework check
method was for teachers to do homework checks and assessments in extra lessons outside of
lesson hours daily and give students one-to-one feedback. The results of research in the literature
support the results of this research. Research by Batmaz, Cevahir-Batmaz, and Kili¢ (2021), Can
and Sezer (2023), Demir and Ozdas (2020), and Kirmizigiil (2020) identified that teachers used
the EBA platform as a tool to give homework, for academic sharing and assessment. In this
research, it appears that teachers very seriously did homework checks outside of lessons, while
a limited number of teachers reflected that they did homework checks or checks of important
sections during lessons.

Research by Arslan and Sumuer (2020) found a consensus that homework was not frequently
checked. Research by Biyikli and Ozgiir (2021) identified that giving feedback on homework
ensured students regularly did the homework, and feedback continued until one hundred
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percent success was achieved by monitoring students with learning deficiencies and resolving
these deficiencies in the shortest duration. In research by Biyikh and Ozgiir, teachers used
individual effort to be able to overcome the learning deficiencies of students. In this research,
class teachers expended a lot of individual effort in order to best serve students during the online
and hybrid education periods during COVID-19 and took time from the time they should spend
with their families in their private lives.

The results of the research revealed that teachers effectively communicated with students and
families during the distance education process. In research by Aslan and Arseven (2022), Basaran
et al. (2020), and Karakus vd. (2021), homework was completed with family participation to
support their children, and families acted with more care about homework checks. Research by
Ozdogan and Berkant (2020) identified that there were difficulties in checking homework due to
the intensity of the homework. Arslan and Sumuer (2020) found a lack of interest in homework,
that homework checks were not regularly performed, and that video homework was given from
EBA.

The results of the research revealed that class teachers paid attention to the criteria that
homework directives given to parents and teachers were consistent with the lesson
acquirements, to individual differences in homework, to providing daily feedback-correction,
that homework was able to develop cognitive, affective and psychomotor skills, was applicable
and checkable, that it motivated students and had high scope validity. In relation to lesson
acquirement, the criteria that homework should have qualities that can reflect the academic
knowledge and skills of students and be assessable with open and clear ratings were stated by
Adiglizel (2020). For student success to be measurable with homework, homework should be
suitable for the lesson topic, and acquirements should be prepared according to the conceptual
framework of the students, and teachers should assess homework according to certain criteria
(Demir & Ozdas, 2020). Aslan and Arseven (2022) stated that homework was a tool for families
to monitor the teacher and children during the distance education process.

Research in the literature revealed that teachers gave homework within the scope of assessment
during the mandatory distance education process. Research about distance education identified
that teachers generally positively considered a measurement of student success through
homework (Bayburtlu, 2020). Research by Adigiizel (2020) stated that if homework is structured
well and is reliable, it may be used as a measurement tool for assessment of student success
during distance education. Research by Can and Sezer (2023) identified that homework follow-
up was difficult in the COVID-19 process. Biyikh and Ozgiir (2021) emphasized that process
evaluation was based on homework. It was concluded that writing problems may be overcome
with short and simple homework, if students sent photographs of the homework they completed
and weekly homework checks were performed. Pekcan and Toraman (2022) revealed that
students wanted to be assessed with multiple-choice questions and homework.

Research by Ergen, Ozsik, and Biilbiil (2022), Batmaz et al. (2021), and Kurt et al. (2021)
determined that measurement and assessment activities during the distance education process
included online questions-answers, online activity homework, multiple-choice tests, homework
checks on education platforms like EBA, Okulistik, and Morpa (checking whether homework
was done accurately or not), and practice while reinforcing feedback included informing the
family, giving clues, feeling of success and attracting attention.

In the educational history literature, homework is stated to lead to the acquisition of research
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skills, skills in being able to cope with difficulty, critical thinking, and creative thinking skills. Like
every study performed by the individual, homework contributes positive skills to the person
completing it. However, whether during face-to-face education or during compulsory distance
education during COVID-19, homework should not be based on what cannot be taught to the
student. Though critical pedagogues state that homework is unnecessary, there is almost no
school that does not give homework (apart from Summerhill, etc.). In the country circumstances
in Turkiye, students begin homework as soon as they begin school. This homework has become
a topic of complaint that has entered the country’s agenda by being carried by the media. From
primary school to high school, sometimes families bring this to the agenda as students require
help from families when doing homework. In this process, some teachers convert to a
competitive environment by exaggerating homework. It’'s known that when teachers give
homework, mother and father will help; in the same way, teachers will help themselves. The
educational quality of the school and class and the success of the teacher will increase. As a
result, they give excess homework.

4.1 Recommendations

In the context of the results revealed by the research, one of the non-program activities during
the COVID-19 mandatory distance education of homework is recommended to be given to
students individually in a way that ensures family participation, overcomes their learning
deficiencies, and ensures equal opportunities with other students, and that feedback and
corrections be made in a timely manner. Currently, children may access information from
everywhere. As a result, teachers who are raising children in the information age need to be able
to give education according to the ability and passion of the children. Homework to be given by
teachers should be designed for children with tablets and smartphones in their hands and
planned in a way that ensures family participation.
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Makale Bilgisi Ozet

Covid 19 uzaktan egitim stirecinde smif 0gretmenlerinin 6devleri planlama

Anahtar Kelimeler . S o . .
ve uygulama deneyimlerinin incelenmesinin amaclandigl bu arastirma, nitel

Covid 19 yontem arastirmasl seklinde tasarlanmigtir. Aragtirmada, durum galigmasi
Uzaktan Egitim deseni kullamlmistir. Yan yapilandirlms gérisme teknigi uygulanarak
Sinif 6gretmeni

aragtirmanin verileri toplanmustir. Aragtirmanin, ¢aligma grubu, Covid 19

I?Iiirama uzaktan egitim strecini deneyimleyen 16 smif 6gretmeni katihmcidan

olusmaktadir. Farkli sosyo-ekonomik statiideki (diisik, orta ve ust) kamu
Makale Geg¢misi ilkokullarmda gorev yapan, farkli smif diizeylerinde derse giren smif
Gelig 11.03.2024 ogretmenleri aragtirmanin  katihmeilanm  olusturmaktadir.  Arastirmada
Diizeltme 30.04.2024 olgt ornekleme yontemi kullamlmigtir. Verilerin analizi, icerik analiziyle
Kabul 30.04.2024 gerceklestirilmistir.  Arastirmanin ~ sonuglar;, smif — 6gretmenlerinin

ogrencilerine verdikleri ev 6devlerini cevrimici olarak paylastiklarmn,
Makale Tiirii ogrencilerin yuz yize egitim agigim doldurmak icin ¢dev verirken dersin

kazanimlariyla tutarh olmasma 6zen gosterdigini, ¢dev yonergesi ve
Aragtirma Makalesi duyurusunun standart hale getirilerek hem 6grenciler hem de aileler i¢in

hazirladiklanni, ¢grencilerin bilissel, duyussal ve psikomotor becerilerini

gelistirebilmek icin donit-diizeltme islemlerini zamaninda sagladiklarmi,

odev takibini siki bir sekilde gerceklestirdiklerini, 6dev verirken 6grenciyi

motive edici olmasma dikkat ettiklerini, degerlendirmeyi ¢evrimici

yaptiklarmi, 6devlerin yapiminda aile destegini alarak 6devleri planlama ve
°FE"8‘==ESS ®CrussMaxk @ggative uygulama deneyimlerini ortaya koymaktadir.

1 Giris

Ilkokuldan tniversiteye kadar olan érgiin egitimde gecmisten giiniimiize édevler egitimin
vazgecilmez bir parcasi olmustur. Egitimin tarihi temellerine bakildiginda 6devlerin, 6grenilen
bilgilerin kalicihigimi saglamada oncelikli bir strateji olarak ortaya ciktig1 gorilmektedir. Bu
stratejiye ek olarak ¢grencilerin derse hazirlikl gelmesini saglamada bir sorumluluk araci, sinifta
Ogrenilenlerin evde tekrarlanmasi ve pekistirilmesi, akademik basariy1 arttirmada bir arag ve
paydaslar arasindaki (6gretmen, 68renci, veli) iletisimi saglama 6devlerin amaglari arasinda yer
almaktadir (Bayanzoglu, 2019; Ersoy ve Anagiin, 2009; iflazoglu-Saban ve Arslanhan, 2015; Van
Voorhis, 2004).

Xu (2005) tarafindan 5. siniftan 12. sinifa kadar toplam 920 6grencinin katihmiyla gerceklestirilen
arastirmanin sonuglari, 6grencilerin 6dev yapimindaki igcsel ve dissal motivasyonunun 6dev
y6netimi stratejisi ile pozitif iligkili oldugunu ortaya koymaktadir. Ogrencilerin 6dev yaparken
icsel ve digsal motivasyona duyduklan ihtiyac iflazoglu-Saban ve Arslanhan (2015) tarafindan
yapilan arastirmanin sonuclarinda tespit edilmistir. Ogrenci basarisim artirmada icsel

% Bu makalenin bir bolimi International Conference on New Horizons in Education (INTE), 27 Temmuz 2022 Lefkose, Kuzey Kibris Ttirk
Cumhuriyeti'nde sozlu bildiri olarak sunulmustur.
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motivasyonun o6nemine Cooper (1989) tarafindan dikkat cekilmistir. Kurt ve Tas (2019)
tarafindan yapilan arastirmada ise 6grencilerin 6devlerini yapmada i¢sel motivasyon ve basari
arasinda pozitif iligki tespit edilmistir. Iflazoglu-Saban and Arslanhan (2015) tarafindan yapilan
arastirmanin sonuglarinda, akademik basari ile 6dev motivasyonu arasinda anlamh bir iligki
bulunurken, 6grencilerin biyik c¢ogunlugunun o6dev yapiminda aileleri ve 06gretmenleri
tarafindan motive edilmenin pozitif etkileri ortaya konulmustur.

Ev 6devleri, ev temelli aile katilimi caligmalarinda biridir (Goodall, 2018; Jeynes, 2018). Ev temelli
aile katihmi caligmalarini, evde okuldaki 6grenmeyi destekleyici uygun Ogrenme ortaminin
saglanmasi, kitap okuyarak ¢ocuguna/cocuklarina 6rnek olmasi, ev ddevlerine yardim ve ev
odevlerini kontrol ederek evde cocugunun ders calismasina yardimci olma, ¢ocuklara okulu
sevdirme, cocuklar1 Ogrenmeye gldiileme ve okul desteginin saglanmasi calismalan
olusturmaktadir (Cotton ve Wikelund, 1989; Goktiirk ve Dingkal, 2018). Bu baglamda ev temelli
aile katihmi, cocugun egitimini ve gelisimini bitiincil bir sekilde destekleyerek evde yaptigi
calismalarda aile ile okulun ¢ok yonli isbirligi siirecidir (Cotton ve Wikelund, 1989; Epstein,
1995; Jowett ve Baginsky, 1991). Rinashe (1997) tarafindan yapilan bir arastirmada, aile ile okul
arasindaki iletisimin saglanmanin ev 6devlerinin o6ncelikli amacglarindan biri oldugu ifade
edilmistir. Epstein ve Dauber (1991) tarafindan yapilan arastirmada ailenin egitime katiliminin,
kiiciik cocuklar i¢in temel egitimde daha giiclii ve daha olumlu oldugu tespit edilirken Barnard
(2004) tarafindan yapilan arastirmada, temel egitim siirecindeki etkili aile katilimi calismalarinin,
ogrencilerin lise basarilarini boylamsal olarak etkiledigi tespit edilmistir.

Covid 19 donemindeki uzaktan egitim siirecinde egitimin teknolojiye evrilmesiyle program disi
etkinliklerden biri olan aile katihmli ev ¢devleri de teknoloji destekli ev 6devlerine evrilmistir.
Covid 19 siirecinde, ev 6devlerinin uzaktan egitimin ayrilmaz bir parcasi haline geldigi alan
yazindaki caligmalar tarafindan ortaya konulmaktadir (Arslan ve Sumuer, 2020; Aslan ve
Arseven, 2022; Basaran, Vural, Eraslan, Belen ve Abar, 2022; Biyikli ve Ozgiir, 2021; Can ve
Sezer, 2023; Demir ve Ozdas, 2020; Ertan-Kantos, Yurttas, Tasdan, ve Topcu, 2022; Karakus,
Esendemir ve Karacaoglu, 2021; Kirmizigiil, 2020; Kurt vd., 2021). Uzaktan egitim siirecine bagh
olarak Tirkiye’de 18 milyon 6grenci hazirlhkl olmadiklan siirecte egitimlerini evde devam
ettirmeleri nedeniyle, 6gretmenler tarafindan, egitim programinda verilen igerigin kaliciigim
arttirma ve ogrenciyi akademik olarak desteklemek amaciyla MEB tarafindan yasal olarak
taninan 6dev verme ve 6deve gore degerlendirme Oncelikli bir yontem olarak kullanilmigtir.

Uzaktan egitim stirecinde ev ddevlerinde sorunlarin yasanmasina yoénelik konuyla ilgili alan
yazindaki arastirmalar tarafindan, ¢gretmenlerin bilisim teknolojilerini kullanim:i ve teknoloji
entegrasyonu yetersizligi ya da sahip olmadigini ve bu sorunun devam etmekte olmasina bagh
olarak 6gretmenlerin temel egitimde verdikleri 6devlerle 6grencilerin zamanlarini 6dev yapimina
harcadiklarini, 6gretmenlerin 6dev kontroli ve takibini saglamada zamaninda doniit ve diizeltme
calismalarini yeterince gerceklestiremedigini, O6dev yapiminda pedagojik destekli aile
katihmindaki yetersizlikler ya da yanhghklar nedeniyle 6grencilerin 6dev motivasyonlarinin
distiigind, internet araciifiyla paylasilan 6dev duyurma sistemleri olarak kullanilan Egitim
Bilisim Ag1 (EBA), Whatsapp ve Telegram haberlesme hizmetlerindeki yasanan problemler tespit
edilmistir (Ertan-Kantos, Yurttas, Tasdan ve Topgu, 2022; Karakus, Esendemir ve Karacaoglu,
2021). Aslan ve Arseven (2022) ve Basaran, Vural, Eraslan, Belen ve Abar (2022) tarafindan
yapilan arastirmalarda ilkokulda Covid 19 siirecinde ev ¢devlerinin dneminin artarken 6dev
yuklerinin de arttig1 tespit edilmistir. Alan yazinda yapilan bu arastirmalarda, édevler tizerine
ortaya konulan bu sorunlar zorunlu uzaktan egitim siirecinde ev 6devlerinin kullanilmaya devam
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ettigi tespit edilmesine karsin bu arastirmalarin uzaktan egitim siirecinde ev 6devleri konusu
kapsaminda olmayip online egitimde yasanan sorunlar arasinda yer alan arastirmalarin
sonuglarinda tespit edilmistir. Alan yazinda Covid 19 uzaktan egitim siirecinde yerelde 6devler
konusu kapsaminda Aslan ve Arseven (2022) ve Basaran vd., (2022) tarafindan yapilan
arastirmalar yer almaktadir. Bu arastirmalarda ortaya konuldugu gibi uzaktan egitim siirecinde,
Ogrenciye en iyi ulagabilmenin yolu 6devler olarak goriilirken alan yazindaki aragtirmalar
tarafindan odevler konusunda sorunlar yasandigl tespit edilmistir. Bu tespitin temelinde
O0gretmenlerinin 6devleri planlama ve uygulamada karsilagtiklan giiclikkler yer almaktadir. Bu
baglamda bu arastirmanin amaci, Covid 19 uzaktan egitim sirecinde goérev yapan smif
Ogretmenlerinin O0devleri planlama ve uygulama deneyimlerinin incelenmesidir. Bu amag
baglaminda yaniti aranan sorular; Covid 19 uzaktan egitim siirecinde sinif 6gretmenlerinin;

1. Ev 6devi verme amaci nedir/nelerdir?

2. Uzaktan egitimde ¢dev planlama yontemleri nedir/nelerdir?

3. Odev verme kriterleri nedir/nelerdir?
4. Odev degerlendirme kriterleri nedir/nelerdir?

2 Yontem

2.1 Arastirma deseni

Arastirmanin amacina en iyi sekilde ulasabilmek icin bu arastirma nitel aragtirma deseninde
tasarlanmigtir. Yar1 yapilandirilmig goériisme teknigi kullanilarak uygulanmistir. Goriismelerde
yar1 yapilandirnlmig goriisme formu kullanilmigtir. Bu durum arastirmasinda, Covid 19 uzaktan
egitim siirecinde smif oOgretmenlerinin 6devleri planlama ve uygulama deneyimlerinde
ogrencilerine ev odevlerini verme amaci, uzaktan egitimde 6dev paylasma stratejileri, 6dev
verme kriterleri ve ddevleri degerlendirirken izledikleri siirecler derinlemesine ayrintilariyla
incelenerek ortaya konulmustur (Merriam, 2013; Yin, 2014). Durum arastirmasi sosyal bilimler
alaninda, giincel ve gercek yasam olaylarinin biitiinciil ve derinlemesine anlasilmasini saglamak
amaciyla baglamin ya da durumlarin sinirlarinin kesin bir bi¢cimde bilinmediginde, belli bir
olgunun derin ve bitiincil bir bicimde anlasilmas1 amaciyla kullanilmaktadir (Creswell, 2016;
Yin, 2014). Bu baglamda arastirma nitel paradigmadaki ¢alisma verilerinin gii¢lendirildigi bir
calismadir (Chmiliar, 2010). Arastirmanin bu amacin ortaya koyabilmek icin biitlinciil tekli
durum deseni kullanilmistir (Yin, 2014).

2.2 Katilimcilar

Arasgtirmada, okullarin sosyo-ekonomik degisken baglaminda sehir merkezinde, ilgede ve
kirsalda bulunmasina dikkat edilmigtir. Okullarin sosyo-ekonomik diizeylerinin belirlenmesinde
Rize 11 Milli Egitim Miidiirligiinde goérev yapan yetkililerden bilgi alinmigtir. Aragtirmanmn
katihmcilari, belirlenen okullarda 2021-2022 egitim-6gretim yilinda Rize ilinde Covid-19
siirecinde gorev yapan sinif 6gretmenlerinden olugsmaktadir. Arastirmanin katihimecilar, amagh
ornekleme yontemlerinden o6lgiit Ornekleme yontemiyle belirlenmigtir. Katihmecilarinin
belirlenmesinde farkl sosyo-ekonomik statiideki (diistik, orta ve iist) kamu ilkokullarinda gorev
yapma ve farkll sinif diizeylerinde derse girme 0lgiit olarak alinmistir. Bu Olgitleri karsilayan
ogretmenler arasindan goniilli sinif 6gretmenleri aragtirmanin katiimcilarn olarak belirlenmisgtir.
Toplamda 16 sinif 6gretmeni arastirmanin katiimeilar olup, katihmeci sinif 68retmenlerinin 9'u
kadin, 7’si erkektir. Bu 6gretmenlerin 5’i diisiik, 5’1 orta ve 6’°s1 Uist sosyo-ekonomik diizeyi olan
okullarda gérev yapmaktadir. Ogretmenlerin en genci 6 yillik, en tecriibelisi ise 35 yillik mesleki
deneyime sahiptir. U¢ 6gretmen yiiksek lisans mezunuyken digerleri lisans mezunudur.
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Katihmcilardan sadece iki 6gretmen derslerinde aktif olarak teknoloji kullanimini
gerceklestirirken Bilgi Iletisim Teknolojilerine (BIT) yonelik hizmet ici egitim alan sadece bir
O0gretmendir.

2.2 Veri toplama araci

Aragtirmada veriler, yan yapilandirilmis goriisme teknigi ile toplanmay1 gerektirdiginden
oncelikli olarak Recep Tayyip Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'ndan etik kurul
onay! alinmistir. Bu arastirma kapsaminda Covid 19 siirecinde gérev yapan sinif 6gretmenleri
tarafindan verilen ev 6devlerin incelenmesi amaciyla veri toplamada demografik bilgiler ve yar
yapilandirnlmig goriisme sorularinin hazirlanmasinda izlenen ¢alisma basamaklarn ayrintili bir
sekilde planlanmustir. Veri toplama aracinin gelistirilmesi amaciyla yerel ve evrensel baglamda
Odevler ilizerine ayrintili bir alanyazin taramasi yapilmigtir. Bu arastirmada kullanilan yar
yapilandirlmig goriisme sorular1 alanyazina dayali olarak hazirlanmig olup veri toplama araci
arastirmaci tarafindan hazirlanmistir. Bu nedenle veri toplama araclarinin ilgili kullanim izni
kendisine aittir. Hazirlanan sorularla ilgili alan uzmani ve egitim bilim uzmanindan kapsam ve dil
gecerliligi icin gorigleri alinmigtir. Uzmanlardan alinan doniitlere gore gerekli diizeltmeler
yapilarak yar1 yapilandirilmig goriisme sorularindan olusan ¢n form hazirlanmigtir. Hazirlanan 6n
forma, Covid 19 siirecinde gérev yapan bir sinif 6gretmeniyle pilot goriisme yapilarak son hali
verilmigtir. Goriisme formunda yer alan sorulara asagida yer verilmigtir.

1. Covid 19 stirecindeki ev 6devi verme amac/amaclarinizin gerekceleri nelerdir? Aciklaymiz.
Covid 19 su}recindeki uzaktan egitim déneminde 6dev planlamada kullandiginiz yontemleriniz
neler oldu? Odev vermede ve 6devleri toplamada yasadiginiz giicliikler nelerdir? Aciklaymiz.

3. Covid 19 stirecindeki 6dev verme kriterlerinizde degismeler yasadiniz mu? Yasadiysaniz
gerekceleri nelerdir? Aciklayiniz.

4. Covid 19 sirecinde 6dev degerlendirme kriterlerinizde degismeler yasadiniz mi? Yasadiysaniz
ggrekgeleri nelerdir? Aciklayiniz.

5. BIT hizmet ici egitim aldiysaniz Covid 19 stirecindeki egitim yasaminiz izerindeki etkilerini nasil
degerlendirirsiniz?

Goriisme sorularina nihai halinin verilmesiyle veri toplama siirecine gecilmistir. Calisma
grubunun belirlenmesi stirecinde farkli sosyo-ekonomik statiideki (disiik, orta ve {ist)
ilkokullarda gorev yapan ve farkh sinif diizeylerinde derse giren sinif dgretmenlerinin 6l¢iit
alinmasi nedeniyle Rize I1 Milli Egitim Miidiirliigiinden destek alinarak bu élciitleri karsilayan
okul ve 6gretmenleri kapsayan bir liste alimmistir. Bu listedeki katilimc1 sinif 6gretmenlerine e-
posta yoluyla ulagilarak 6n goriismeler yapilmis olup arastirma hakkinda bilgi verilmistir.
Katilmc1 grubundaki bireylere goriisme baglangicinda, veri toplama siirecinde bilimsel ve etik
ilkelere 6zen gosterilerek gontlli katiimer olmayr kabul eden katihmcilarla, gortismeyle ilgili
bilgiler hatirlatilarak goériisme oncesi bilgilendirilmis gonillii onam formunun imzalatilarak
onaylar alinmigtir. Katilmcilarla gerceklestirilen biitiin gériismeler arastirmaci tarafindan dijital
ses kayit cihazi kullanilarak yapilan goriismeler kayit altina alinmigtir. Goriismeler 20-30 dakika
arasinda stirmustur.

2.4 Verilerin analizi

Aragtirmada, yar yapilandinilmig goriisme formlariyla toplanan veriler bilgisayar ortamina
aktanlmigtir. Arastirmada, nitel verilerin ses dokiimiinde ve analizinde bilgisayar destekli nitel
veri analizi programi Nvivo 14 uygulamasindan yararlanilmigtir. Elde edilen ses dosyalarinin ham
veri seklinde yazili dokiimii yapilmistir. Arastirmaci tarafindan ses kayitlar iki kez dinlenilerek
yazilh dokiimlerin dogrulugu ve gecerliligi saglanmigtir. Verilerin icerik analizi siireci
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Moustakas'in (1994) verilerin kodlanmasi, temalarin bulunmasi, kodlarin ve temalarin
diizenlenmesi ve bulgularin tanimlanmasi ve yorumlanmasini kapsayan dort asamali bir iglemle
gerceklestirilmigtir.

Arastirmanin amaci, arastirma sorular1 ve veriler tekrar tekrar okunarak agik kodlamalar ile
kodlanmistir. Elde edilen acik kodlamalara baglh olarak baslangic temalarn olan tematik
kodlamalar yapilmistir. Anlamh yapilar temel alinarak kodlardan kategoriler, kategorilerden
temalar elde edilmistir. Ana temalara bagh olarak alt temalar olusturulmustur. Bulgular
boélimiinde bu gorseller ve katiimcilarin dogrudan alintilarini yansitan gértgleri sunulmustur.
Gizlilik ilkesi geregi katilimcilarin gercek isimleri kullanilmamistir. Katilimcilarin her birine K, Ks,
K, gibi katihmcilara ait kodlamalar kullanilmistir. Aragtirmanin alt problemleri ortaya c¢ikan
temalara gore gruplanmistir. Bulgularin sunumu, temalara gore veri gosterimi yaklagimiyla
gerceklestirilmistir (Marshall ve Rossman, 2016).

2.5 Gegerlilik, giivenilirlik ve etik hususlar

Aragtirmanin gecerliginde yerel ve evrensel baglamda odevler tizerine ayrintili bir alan yazin
taramasi yapimistir. Bu baglamda arastirmanin kuramsal cergevesi olusturulmustur.
Arastirmada kullanilan nitel yontem arastirmasinin, durum ¢alismasi deseninin neden kullanildig:
aciklanmigtir. Bu nitel yontem arastirmasinin amacina ulasmayi en iyi sekilde gerceklestirecek
olan veri toplama araci gelistirilmistir. Arastirmanin katilmcilarinin belirlenmesinde temel
egitimde Covid 19 uzaktan egitim sirecinde farkli sosyo-ekonomik ve siif diizeylerinde
deneyimlerinin bulunmasina dikkat edilmistir. Gizlilik ilkesi geregi katihmcilarin gercek isimleri
kullanilmamais olup her birine K;, Ks, Kis gibi kodlamalar kullanilmigtir. Arastirmanin gecerligi
icin arastirma stireci yontem boélimiinde detayh olarak aciklanmigtir. Bu arastirmada, olciit
ornekleme olarak alinan katilmci grubunun secimine o6zen gosterilmistir. Arastirmanin
inandirniciigim arttirmak i¢in derin odakl veri toplama ve katilimei teyidi kullanilmisgtir (Lincoln
ve Guba, 1985). Nitel arastirmalarda giivenirlik arastirma sonuglarinin inandiriciligi bakimindan
oldukca 6nemlidir.

Aragtirmanin giivenirliginde arastirmaci tarafindan, arastirmanin amaci baglaminda arastirma
sorulart ve yazili dékiimantasyon verileri biitiinsel bir yaklagimla kodlamalar yapilmigtir.
Kodlamalar dogrudan alintilarla desteklenmistir. Bulgular arasinda tutarlilhigi saglamak igin
temalar: olusturan kavramlar iligkili temalarin altlarina yerlestirilerek biitiinliik olusturulmustur.
Alan uzmanlan tarafindan verilerin kodlanmasi saglanarak kodlayicilar arasi tutarlhilifin
saglanmasi1 gerceklestirilmisgtir. Bu arastirmada teyit edilebilirlik igin, arastirma slrecinin
basindan sonuna kadar caligmadan elde edilen notlar, veriler ve kodlamalar dijital ortamda
depolanmustir.

3 Bulgular

Temel egitimde Covid 19 siirecinde gorev yapan sinif ¢gretmenlerinin 6devleri planlama ve
uygulama deneyimlerinde, ev 6devlerini verme amaci, 6¢dev yapimi, 6dev paylasimi, édev
kriterleri, 6dev kontrolii ve degerlendirmesiyle 6devlerin kazanimlar incelenerek var olan durum
derinlemesine ortaya konularak ii¢ ana temaya ulagilmigtir. Aragtirmanin bu boliimiinde verilere
bagh olarak tiiretilen temalar, derinlemesine yansitilarak bu alana katki saglama amaglanmustir.

3.1 Ev 6devi verme amaci
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Tablo 1 Ev 6devi verme amaci

Ana Tema Alt Temalar
Ogrenmeyi pekistirme

Ev Odevi Verme Amaci Ogrenme eksikliklerini tamamlama
Ogrenci sorumlulugunu kazandirma
Akademik basarty1 saglama

Covid 19 stirecinde uzaktan egitim ve hibrit egitim dénemlerinde simif 6gretmenleri tarafindan
ev oOdevi verme amacl, online egitimde gerceklestirilemeyen oOgrenme eksikliklerini
tamamlayarak ¢grenilen konularin kaliciligini arttirmak igin 6grenmeyi pekistirerek 6grencileri
akademik olarak bir tist 6grenim kurumuna hazirlama olarak yansitilmigtir. Covid 19 siirecinde,
online egitimde kazandirllamayan davraniglarin, degerlerin ve akademik basarinin acigini
doldurmada, ev 6devleri aractan ¢ok amag¢ konumunu almig durumdadir. Bu yonelisteki en
buyiik faktorlerden biri ilkokul ¢cocuklarinin yas olarak kiiciik olmasidir. Covid siirecinin uzun
stirmesi nedeniyle 2020 yilinin bahar doneminde 4. sinif 6gretmenleri 6grencilerini mezun etmis
olup yeni bir sinif olarak okuma-yazma bilmeyen ve hi¢ tanimadiklari 6grencileriyle birinci sinifta
online egitime gecmislerdir. Ogrencilerin yas grubunun kiiciik olmasma bagh olarak, bu yas
grubuyla yaparak-yasayarak oOgrenmenin ruhuna aykiri olmasi baglaminda ekran basinda
dikkatini toplamada, ¢ocuklarin motor becerilerinin gelisiminde sorunlar yasanmistir. Bu
baglamda katihmcilarin tamami tarafindan ev 6devleri dgrenmeyi pekistirme ve ©6grenme
eksikliklerini tamamlama araci olarak yansitilmigtir. Ogretmen tarafindan verilen ev 6devlerinin
0grenmeyi pekistirme amaciyla verildigini belirten bir katihmci goriisii asagida verilmistir:

“Dersimizde anlattik, videolarimizi, gorsellerimiz paylastik, kahotta sunumlarimizi yaptik.

Odevlerini verdim. Matematik haricinde derste yazmiyorduk. Konunun &zeti defterlerinde

bulunsun diye yazdirtyorum. Ders kitaplarimiz ¢ok yetersiz, icerik bos. Konu ile ilgili bilgiler

vermem gerekiyor. On hazirlik i¢in égrencinin okumasi gerekiyor. Cumartesi yetistirmek icin

ek ders yapiyordum bu ylizden. Ben 6zel hayatimda Covid siirecinde ailemle ilgilenemedim.

8.10'da baghyor ders, 10 dakika arayla 2'de bitiyor. Odevleri, 6grendiklerini pekistirmek

amaciyla giinlik olarak verdim. 2'den sonrasi bos oldugundan 6grenci yapmis oldugu

ozetleri, édevleri benimle paylasiyor. Ogrenci beni canli olarak araylp 6gretmenim ben

suraya takildim diyordu. Ya da 6zelden Zoom agip beni davet ediyorlardi. Bu uygulamalari,

ogrencilerin eksikliklerini kapatsin diye gayri resmi olarak yaptim. 30 saat devletin bize

verdigi resmi saat vardi, ben genel olarak 38 saat yaptim. Her hafta 8 saat fazlaligim oldu.”

Kis
Covid 19 stirecinde arastirmanin katiimcilan olan smif 6gretmenleri tarafindan 6grenmeyi
pekistirme ve 6grenme eksikliklerini tamamlamak amaciyla zorunlu ders saati olan 30 saatin
uzerine cikildig1 ve ev 6devleriyle 6grenme eksikliklerinin desteklendigi arastirma bulgular
tarafindan tespit edilmistir. Bu durumu destekleyen dikkat cekici bir katiimer goriisii asagida
verilmigtir:

“Uzaktan egitim siirecinde yasadigim en buylk zorluk yeni okuma yazmaya baglayacak

ogrencilerle birebir yiiz yiize ilgilenememek oldu. 1. sinifin en 6nemli zamanlar1 bu anlardir

ve siireci ¢ok iyi takip etmek gerekir. Uzaktan egitimde bu kisith oldu. Hi¢ okula gitmeden,

okulu gormeden okuma-yazma egitimine basladilar. Okumaya gecis bir sekilde gerceklesti

ama yazma konusunda ¢ok sikint1 oldu. Hala bu sikintiy1 yasamaktayim. Bu siirecte cocugun

elini tutamamak, dogru kalem tutusu birebir uygulamali olarak sik sik tekrar edememek

bircok 6grencinin yanlis kalem tutmaya ya da yanls el durusu aligkanligina neden oldu. Yazi

yazarken uyulmasi gereken kurallarin tam kavranamamasi, harflerin tam ve dogru

yazilmamasi gibi sikintilar meydana geldi. Bu stirecte her hafta 30 saatin tzerinde ders

yapmak zorunda kaldim. Ogrenme eksikliklerini tamamlamak amaciyla 6devlerin yapiminda
da ailelerden yardim istedim.” Ks

Online egitimin kii¢iik yas grubundaki ¢ocuklarin égrenme ruhuna aykiri olmasi baglaminda
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yasanan sorunlara yoénelik bir katiimc1 gérisi ve bu 6gretmenin bu cocuklarin ¢grenme
eksikliklerini gidermek icin yaptig1 caligmalar asagida verilmistir.

“Pandemi stirecinde kendimi gelistirecek ¢ok fazla egitime katildim. Web 2.0 araglarin aktif

olarak kullanarak yarigmalar yaptim. Wordwall, Learningapps, Jigsawplanet, Pandemi

siirecinde Ukulele calmay1 6grenerek 6grencilerime her hafta bir giin konserler verip, hem

yeni sarkilar 6grettim, hem de smifimizda 6grendigimiz sarkilari unutmamak icin tekrar

yaptim.” Kq
Katilmei sinif 6gretmenlerinin biiyiik cogunlugu 6grencilerine en iyi sekilde hitap etmek, motive
edebilmek ve onlarin egitimsel gereksinimlerini karsilayabilmek i¢in kisa siire i¢inde bireysel
cabalarla kendilerini gelistirmek icin bilgi iletisim teknolojileri entegrasyonunu saglayacak
egitimlere katilmiglardir. Bu 6gretmenlerden 6grenme eksikliklerini ek ders ve édev vererek
gideren bir 6gretmenin gorisii asagida verilmistir:

“En ¢ok sikint1 yasanan sorular1 ya da dersin anlagilmadigini diistindiigiim konulan ek ders

yaptim. Bunun yani siwra da whatsapptaki giinlik 6devlerini verdim. Siirekli olarak

ogrencilerim geride kalmasin diye miicadele verdim.” Kis
Katimcr sinif 6gretmenleri tarafindan ev édevleri ayn1 zamanda 6grencilerin derslere hazirlikh
olmasini saglamada bir sorumluluk kazandiracak bir deger araci olarak diigtiniilmiistiir. Zorunlu
uzaktan egitim siirecinde 6grencilerin sorumlulugu olarak goériilen 6grenilenlerin pekistirilmesi
ve kaliciig saglamak amaciyla verilen ev 6devlerine ayrilan stirede bir artig oldugu arastirma
bulgular tarafindan tespit edilmistir. Bu siirecte ev 6devi siirelerinin ve ailelerin ev 6devleriyle
ilgili sorumluluklann da artmistir. Arastirmada, ilkokul diizeyindeki cocuklarn édev yikiinin
artmasina bagh olarak 6grencilerinin 6devleri istenilen zamanda yetistirememeleri ya da
yapamamalari nedeniyle, 6grenci ailelerinin 6grencilerden daha kaygil olduklari tespit edilmistir.
Ogretmenin déniitii kadar égrencilerin édevlere déniit vermelerinin de énemi yansitilmigtr. Iki
katihmc1 6gretmen gorisi asagida verilmistir:

“Uzaktan egitimde 6grenciler 6devleri ge¢ saatlerde goriiyorlar, gec saatte doniit veriyorlar,
bazen doniit vermiyorlardi. Okuldaki gibi giinliik gortisme sansimiz yoktu, telefonda kisa bir
siire goriisebiliyordum. Ilgisiz olan velilerim vardi. Internetleri olsa da yaptiklar1 caligmalar
paylagsmiyorlardi. Aradigim halde géndermeyenler olabiliyordu. Ogrencilerin kaygilarindan
cok veliler daha kaygiliydi. Geri doniitlerin ayni giin verilmesi gerekiyordu diizeltme
yapabilmemiz icin. Doniit ayni giin olmayinca sikinti oluyordu. Cocuklarla birebir ilgilenmek
zordu. Bazen problem yagsiyordum bu konuda. Yani aninda geri doniit veremiyordum onlar
da veremiyordu. Cocugun anlayip anlamadigini bazen anlayamiyordum.” Kis

“Hibrit egitimde Eba TV'yi giinde 3 saat izlediler. 6 saat benimle ders yapacak sonra Eba'yl
izleyecek. Ogrenciler bunlarin hangi birisini yapacaklar, yetistirecekler. Bunlar kiiciik cocuk.
Eba’da ders yapacak sonra ben ona 6dev verecegim. Ders saati ve sayist ¢ok fazla.
Dolayisiyla 6grencilerin 6dev yapmak icin ev 6devlerine ayrilan siiresinde de bir artig oldu.
Zaman alan 6dev yapimlari oldu.” Kie
Aragtirma bulgularinin tespitinde ilkokulda 6grenim goren cocuklarin akademik sorumluluk
bilincinin gelismesinde aile katilimi yetersizliginin 6n plana ciktig1 gorilmektedir. Baz
ogrencilerin ev odevleri yapiminda uygun calisma ortami ve aile katihmi desteginden
faydalanamadiklarn tespit edilmistir. Bu arastirmanin bulgularinda sosyo-ekonomik diizeyi diigiik
olan ailelerin 6dev yapimi icin evde gerekli ortam: hazirlama ve ailenin yerine getirmesi gerekli
olan sorumluluklara kars: ilgisizlikleri ortaya konulmustur. Zorunlu uzaktan egitim siirecinde ev
odevleri aile ile ogretmen arasindaki iletisimin artmasinda islevsel bir faktér oldugu ifade
edilmigstir. Bu baglamda ilkokul 6grencilerinin 6dev motivasyonlar ile aile katilimi arasinda bir
bag oldugu soylenebilir.
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Covid siirecindeki ev 6devlerinin yapiminda aile destegi, 6gretmenin 6édev kontrold, ev 6devinin
niteligi, 6deve verilen deger ve 0devi tamamlama c¢abalarinin 6grencilerin akademik olarak
glclendirilmesini sagladig1 soylenebilir. Bu baglamda Covid siirecindeki aile katilimi
calismalarinin 6grencilerin  gelisimine olumlu katki sunmanmn yani sira sonraki egitim
kademelerindeki basarisini da boylamsal olarak olumlu etkiledigi alan yazindaki arastirmalar
tarafindan tespit edilmistir (Barnard, 2004). Bu konuda bir katihmci goriisii asagida verilmistir:

“Whatsapptaki ginliik 6devleri giin icerisinde iki kere kontrol yaptim. Covidin ilk yil

dordiinct smiflardi. Akademik olarak ortaokul seviyesinde iyi olduklar aileleri tarafindan

iletiliyor.” Kis
Covid siirecindeki aile katiimiyla ortaya c¢ikan sosyal destek araciligiyla ilkokul 6grencilerin
duyussal ve davranigsal olarak 6dev yapma ¢abasinin motivasyonlarin yikselttigi soylenebilir.
Aragtirmanin bulgular;; siif 6gretmenlerinin zorunlu uzaktan egitim slirecinde 6devlerin
amacina ulasabilmesi icin giinlik olarak verildigi, ilkokul o6grencilerinin 6grenmelerini
pekistirmek ve Ogrenme eksikliklerini tamamlamak, 6grenci basarisim ve sorumlulugunu
arttirmak ve iist 6grenim kurumuna akademik olarak hazirlayabilmek i¢in genel olarak ek online
ders yaptiklarini, giinlik ¢devler verdiklerini, ders anlatimlarini ve ddevleri yas grubuna hitap
edebilmek icin Web2 araclarimi kullandiklarini, kullanmay: bilmeyen 6gretmenlerin egitimler
aldiklarini ortaya koymaktadir.

3.2 Uzaktan egitimde 6dev

Tablo 2 Uzaktan egitimde 6dev

Ana Tema Alt Temalar

Bty Pl e Uymiams Q_?evrlmlgl odev génderme (Whatsapp/Eba/Web/Telegram)
Odev paylasimi
Odev takibi

Covid 19 siirecinde zorunlu uzaktan egitim ve hibrit egitim donemlerinde, sinif 6gretmenleri
tarafindan cevrimici o6dev gonderme Eba, Whatsapp, Web ve Telegram aracilifiyla
gerceklestirilmigtir. Veli ve oOgrencilerin 6dev yapiminda yanhs anlagiimalari 6nlemek ve
o0devlerden en iyi verimi alabilmek i¢in videolu paylasimlar gergeklestirilmis olup 6grencilerden
de o6dev gonderimi video ve cevrimici olarak istenmistir. Ogretmenler tarafindan 6dev
bilgilendirmesi hem 6grenciler i¢cin hem de aileler i¢in gerceklestirilmistir. Ciinkii bu zor siirecte
yaglart kiclik olan ilkokul cocuklarinin akademik ve psikolojik olarak desteklenmesi
ogretmenlerin destegiyle ailelerle isbirligine gidilerek tstesinden gelinmeye c¢alisilmigtir. Aile
katihmindaki sorumlulugu, genel olarak annelerin yiiklenmis oldugu goériilmektedir. Odev
takibinde ise 6gretmenlerin bir bolimiiniin ¢ok siki bir sekilde gerceklestirdigi, siniflar1 kalabalik
olan diger grup Ogretmenlerin ise ailelerinin destegini aldiklar1 goriilmektedir. Katihmcilarin
tamamu tarafindan uzaktan egitim déneminde 6grenciler tarafindan ev édevlerinin yapiminin yiiz
ylze egitim siirecinden ¢ok farkl oldugu yansitilmigtir. Bu konuda bir 6gretmen goriisii agagida
verilmistir:

“Dijital oyunlar atiyorduk. Dijital oyunlar1 hepsi severek yapiyordu. Onlar haricinde test

kitaplarindan verdigimiz 6devlerde sikintiliyim ben hep. Kontrol ediyordum fakat otuz bes

Ogrencimiz varsa yirmi bes ¢grencim doniis yapiyordu. Her zaman diger on 6grencimle hep

sorun yagsadim. Haliyle birebir kontrol edemedigimiz i¢cin on 6grenci ile sikint1 yagadim. Yiiz

yuze egitimde sinif ortaminda 6dev yapmayan yoktu.” Kio
Katihmec1 6gretmenlerin cevrimici 6dev gondermedeki gerekcelerinden biri egitimin online
olmas! nedeniyle ddevlerin de online yapilmasinin, 6égrencilerin online egitime uyum siirecini
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daha kolaylastiracagidir. Bu konuda bir 6gretmen goriisii agagida verilmistir:

“Dersleri online yapmam nedeniyle 6devleri de online uyguladim ve degerlendirdim.
Cocuklar elektronik ortamdan whatsapptan, telegramdan attilar, kontrol ettim. Cocuklarin
online uyum stireci kolaylagsin diye.” Ke
Katihmeci bir 6gretmeninin yansittif1 ifadede bazi 6gretmenler tarafindan verilen 6devlerin
fotografini isteme yonteminin kullanildigl ve bu yontemin 6grenciler tarafindan sevilmedigini
destekleyen dikkat ¢ekici bagka bir katilimci goriisii asagida verilmistir:

“Online ve hibrit egitim yaptigim zamanda Web2 araglarini, kahotu kullandim. Bunlar
ogrenciye daha eglenceli, daha zevkli geliyor. Calisma kagidim1 ¢édev génderdigim zaman
yaptiklar1 6devin fotografim ¢ekip atiyorlardi. Ogrenci bunu sevmiyor.” Kz
Katihmcr 6gretmenlerin  Whatsapp, Eba, Web ve Telegram aracilifiyla cevrimici odev
gondermeyi tercih ettikleri gorilmektedir. Ogretmenler tarafindan Eba sistemini kullanmay1
ogrendikten sonra sistem tuzerinden 0dev gondermenin islevsel bir ara¢ konumuna geldigi
arastirma bulgular tarafindan tespit edilmistir. Bu konuda iki katilimei goriisii asagida verilmigtir:

“Odevlerin bir kismini ¢evrimigi bir kismini da video olarak whatsapp tizerinden génderdiler.
Cevrimici olanlan1 Eba'dan gonderdiler. Eba’yr da aktif bir sekilde kullanmaya calistik.
Eba’dan test gonderme, Eba'dan ¢dev gondermeyi daha sonralarda aktif bir sekilde
kullandik.” Ko

“Okullar ytzylze egitime acildiginda hibrit/seyreltilmis egitimde iki giinliik olan siirecte Eba
benim isimi kolaylastirdi. Eba’da ders yapacak sonra ben ona 6dev verecegim. Eba’dan 6dev
gonderecegim, calisma génderecegim.” Ki2
Ilkokul 6grencilerinin yas grubunun kiiciik olmasi nedeniyle 6gretmenin égrenciye ve aileye
rehberligi ve dogru yonlendirmesinde 6dev takibi Covid siirecinde daha da énemli hale gelmistir.
Bu konuda bir katihmci goriisii asagida verilmistir:

“Ders igerikleri ile iligkili olarak veli destegini aldik. Veliler ¢ocuklarinin édevlerini kontrol
ettiler. Kontrol ettim diye her giin mesaj génderildi. [lk zamanlar fotograf olarak génderdigim
odevleri fotograf olarak gondermelerini istedim. Ancak bunun ¢ok fazla yik oldugunu
disindim, Veliye de bize de ¢ok yiikk oluyordu. Daha sonra veli ile dogrudan veli 6dev
konusunda bilgilendirme seklinde ve cocuklarinin ¢ézemedigi sorular1 kontrol ederek
yapmalar gerektigini planladik ve bilgilendirdik.” Ks
Arastirmada, katihimci bir 6gretmen tarafindan giinliik olarak verilen 6devlere ait hem yiiz ylize
egitimde hem de uzaktan egitim stlirecinde 6devi 6grencinin yaptigina yonelik velinin imzasinin
alinarak giin icerisinde ders sirasinda 6dev kontroliiniin yapildig1 ve 6grencilere bire bir dontit
verildigi ifade edilmistir. Bu bulgu, bu arastirmaya yonelik dikkat cekici bir bulgudur. Bagka bir
katiimc1 6gretmen tarafindan, édev kontrollerinin ve degerlendirmelerin giinliik olarak son
derste yapildig1 ifade edilmistir. Katiimci gorigsleri asagida verilmistir:

“Yiiz yiize egitimde 6devi 6grencinin yaptigina dair velinin imzasini alirdim. Aileler 6devlerini
kontrol ederdi. Bu uygulamay1 uzaktan egitimde de yaptim. 9 dersine girdigim 6grencinin
hepsine her dersten birer tane 6dev verdigimi ve bunlar aldigimi distiniin giinliik olarak 36
x 9. Biitiin bu 6devlerin hepsini tek tek kontrol edemezsin. Odevlerde yapamadiklarim
ozelden soruyorlardi. Ozelden sordugumda 6grenciye, veli'ye yardimc oluyordum. Her
0grenci bana 6zelden ulasiyordu. Veli gece 2'ye kadar artyordu.” Ke

“Odev kontroliinii giinliik olarak son derste, yazi yazma cahslar yaparken her 6grenciye
birebir doniit vererek eksik ve hatalar dizeltmeye calistim.” K
Katilmc1 6gretmenlerin Covid siirecindeki online ve hibrit egitim dénemlerinde 6grenciye en iyi
sekilde hizmet edebilmek icin bireysel olarak ¢ok cabaladiklarini ve ¢zel hayatlarinda ailelerine
ayiracaklar zamanlarindan ayirdiklarini gérmekteyiz. Ogretmenler tarafindan édev planlama,
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uygulama ve kontrollerinin ders disinda ¢ok ciddi bir sekilde yapildig: gortliirken sinirh sayidaki
Ogretmen tarafindan ise 0dev kontrollerinin ya da onemli bolimlerinin kontroliiniin ders
sirasinda yapildig1 yansitilmigtir.

3.3 Odev verme kriterleri

Tablo 3 Odev verme kriterleri

Ana Tema Alt Temalar

Dersin kazanimlariyla tutarl olma
Odev yonergesi
Odev Verme Kriterleri Déniit-diizeltme saglama
Biligsel, duyussal, psikomotor becerileri gelistirebilme
Ogrenciyi motive edici olma

Covid 19 siirecinde zorunlu uzaktan ve hibrit egitim donemlerinde, sinif 6gretmenleri tarafindan
odev verme Kriterlerinin basinda diizenli olarak 6devlerin net ve anlasilir olmasi icin veli ve
ogrenciye yonelik 6dev yonergesi verme, 6devlerin dersin kazanimlariyla tutarli olmasi, bireysel
farklhihklan dikkate alma, dontit-diizeltme saglama, bilissel, duyussal, psikomotor becerileri
gelistirebilme, uygulanabilir ve kontrol edilebilir olma, 6grenciyi motive edici olma kapsam
gecerliliginin yilksek olmasidir. Odevlerde istenilen basariya ulasabilmek icin dersin
kazanimlarini 6grencilere en iyi sekilde kazandirmak icin bireysel olarak ¢aba veren bir katilimci
gOriisi asagida verilmigtir:

“Evde kisa oyun videolari, kitap okuma gibi vermem gereken kazanim gostergelerine uygun

o ay ne varsa (toplama, cikarma islemi videosu hazirladim). Drive iizerinden velilerle

paylasimda bulundum. Bu videolarin sonunda, yaptigim derslerde ¢ocuklara vermek

istedigim kazanimlara ulastim ve ¢ok mutlu oldum. Velilerden de olumlu déniitler aldim.

Sadece video degil, derslerde de oyunlarla , 6devlerle pekistirmeler yaptim. Bu siirecte bir

de youtube kanall acarak sarkilar sOyledim, yeni Ogretecegim sarkilar1 animasyonlarla

ogretmeye calistim. Birkag¢ tane biitiinlestirilmis etkinlikli video ¢ektim (Sanat, Tirkge-dil,

miizik etkinligini birarada).” Kis
Uzaktan egitim slirecinde kazanimlarn 8grenciye kazandirilmaya calisiilmasinda Eba’nin dersin
kazanmimlarini desteklemesinde yetersiz kalmasina karsin o6gretmenlerin bireysel c¢abalar
arastirma bulgularinda tespit edilmistir. Bir katihmc1 goriisii asagida verilmigtir:

“Kazanimlarin verilmesinde Eba TV cok zayif kaldi. Sonrasinda hibrit egitim siirecinde;
olusan kazanmim eksikliklerini biiyikk oranda kismi olarak telafi egitimleri ve &devlerle
kapatmaya basladik. Ik giinden itibaren yiiz yiize egitimle okullarimizda hizh bir gekilde
gidermeye calistik genel noktada oldukga basarili oldugumuz séylenebilir.” Kio
Online egitim stirecinde yetersiz kazandirilan kazanimlarin telafileri yiiz yiize egitimde yapilmaya
calisilmigtir. Online egitim siirecinde, 0dev verme kriterlerinin daha ¢nemli hale geldigi
gorilmektedir. Katihlmec1 6gretmenlerin tamami tarafindan ilkokul Ogrencilerinin akademik,
biligsel, duyussal, psikomotor becerilerini gelistirebilmek ve bu becerileri uygulamaya
déniistiirebilmeleri amaciyla 6dev yénergeleri hazirlanmistir. Ogretmenler tarafindan cevrimici
odev bilgilendirmesi tizerinde dnemle durulmustur. Cevrimici 6dev bilgilendirmesi hem veliye
hem de o6grenciye yonelik yapilmigtir. Ciinkii Covid 19 siirecinde Ogrencilerin akademik
becerilerinin, uygulamaya dogru bir sekilde donismesinde aile anahtar konumunda
bulunmaktadir. Sosyo-ekonomik diizeyi diisik olan okullarda online ders yapmada sorunlar
yasanmasl nedeniyle 6dev yapiminda ailelerin destegini alma Oncelik olusturmustur. Sosyo-
ekonomik diizeyi disik Ogrencilerin online egitime erisimlerinde ayni firsat esitligini
yakalayamamas1 da bir sorun olarak yansimaktadir. Bu konuda bir katihmc1 gorisi asagida
verilmigtir:
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“Gorev yaptigim okul koylerden gelen Ogrencilerin oldugu bir tasimali okuldu.
Ogrencilerimin maddi durumlar1 ¢ok iyi olmadig icin hepsinin evinde internet baglantisi
yoktu. Uzaktan derslere telefonlar aracilig: ile katildiklan igin derste paylastigim sunu ve
materyalleri gérmede sikintilar yasadilar. Ayrica internet baglantilar1 ¢ok iyi olmadigi i¢in
derslerde siirekli kopmalar yasadik. Ogrencilerim uzaktan egitime yabanci olduklan icin ilk
baslarda derslerimiz pek verimli olmadi. Derste nasil davranacaklarini pek bilemediler. Konu
anlatilirken odaklanma problemleri yasadilar. Yagsadiklari bu sorunlara kars: ilk olarak canl
derslere nasil baglanacaklarn ve 6devleri nasil yapacaklari konusunda ailelere gerekli
bilgilendirmeleri yaptim. Daha sonra derslerde canli dersleri nasil isleyecegimi, plan ve
programin nasil oldugunu 6grencilerime ilettim. Ilerleyen zamanlarda cok daha verimli
dersler isledik. Odevler de derslerde 6grendiklerini pekistirdi. Bu yénden vicdanim rahat.”
Ka

Genel olarak katiimcilar tarafindan derslerin etkili bir sekilde islenmesinin 6dev yapimini
kolaylastirdigl yansitilmistir. Burada Ogrencilerin sosyo-ekonomik diizeyinin online egitime
erigsimlerini kolaylastirmasi ve ailenin egitim diizeyi etken faktérler olarak yer almaktadir. Sosyo-
ekonomik diizeyi ve aile egitim dizeyinin ylksek oldugu bir 6gretmenin goérisi asagida
verilmigtir:
“Smifimda 5 akademisyen cocugu, 11 tanesi de 6gretmen cocugu, digerlerini de ekonomik
olarak cok iyi durumda olan ailelerin ¢cocuklari. Akademik olarak da ¢ok iyiler. Ailelerin hazir
bulunusluklari, teknolojiyi kullanmalar ¢ok iyiydi. Akademisyen hocalarimizi dersin icerik
durumuna gore derslerimizde misafir ediyorduk. Onlarin uzman gorislerini aliyorduk. Bu
siirecte en biiylk destek ailelerden geldi”. Ki
Ilkokul égrencilerine kazandirilacak olan akademik, bilissel, duyussal ve psikomotor becerilerin
uygulamaya dontstiirebilmeleri amaciyla ¢gretmenler tarafindan Covid 19 doneminde sinif
ortaminda gergeklestirilecek olan etkinliklerinin 6deve dontistiirildigi arastirma bulgulan
tarafindan tespit edilmistir. Bu goriisi destekleyen dikkat cekici iki katiimer goriisii asagida
verilmistir:
“Okulda yapmas! gereken uygulamali dersleri, uygulamali video olarak istedim. Dedim ki
disariya cik top sektir. Topu elinde, ayaginda sektirdi. Digariya ¢ikamiyorsan evde sektir. Yiiz
yuze egitimde ben her dersten kitap sinavi yapardim yine ayni sekilde devam ettim Covit'te
de. Okuma smavini anlatmaya doéndirdim. Ya da gorunti ile anlatmasimi ve bana
gondermesini istedim. Cocugun okuldan kopmadigini hissetmesini istedigim igin kitap

okutturdum, okul agildig1 zaman da ders yapmadim. Onlar1 okul bahgesinde kosturdum,
oynadik sosyallestik.” Ks

“Dogru kalem tutusu, dogru el pozisyonlarini yaz yazarken uyulmasi gereken kurallari ve
dikkat edilmesi gerekenleri velilerle yaptigimiz uzaktan gortismelerle velilere kavratmaya
calistim ki bu stirecte ¢cocuklara dogru uygulamalart gosterip dogru rehberlik edebilsinler.
Ayrica yazi yazma ile ilgili eglenceli videolar, oyunlastirilmis uygulamalar gonderip 6dev
olarak uygulamalarini saglamaya calistim.” K
Aragtirmanin bulgularinda Covid 19 doneminde sinif ortaminda gercgeklestirilecek olan
etkinliklerinin 6deve doéniistiirildiigi stratejisi katihmci 6gretmenlerin tamami tarafindan gortus
birligiyle yansitilmistir. Ev 6devlerinin, 6grenciyi gelistirmesi ve akademik basarty1 arttirmasinda
en biiyiik destek ailelerden gelmistir. Uzaktan egitim siirecinde katihmci 6gretmenler tarafindan
Ogretilen konularin kalciligini arttirma ve 6grencinin akademik basarisini desteklemede ev
Odevleri elzem olarak diistintilmistiir. Bu siirecte doniit-diizeltme kriterlerine azami 6lciide
dikkat edilmistir. Iki katihme1 6gretmen gériisii asagida verilmistir:

“...Uzaktan egitimde, 6devlerinde herhangi bir sikint1 yagsadiklar1 zaman hemen sormalarini
istedim. Hibrit egitimde tamamen uzaktan olmadigi zamanlar 6dev kontroli ve doéntt
iglemleri daha iyi oldu. Cocuklar okula geldikleri zaman kontrol ettim ve doniitleri verdim.
Ama tamamen uzaktan olunca kontroliimiiz biraz sikintil sekteye ugradi. Ders sirasinda da



Pedagogical Perspective, 2024, 3(2), 112-147

ekrana bakarak tek tek kontrol ettim. Cocuklara stirekli olarak ekran biytiterek odev
kontrolii yaptim.” Ks

“Cevrimicinde verdigim odevi, ¢cevrimicinde 6nemli kisimlarini degerlendirdim. Cocuklar
telegramdan bana attilar. Kontrol ettim. Kontrollerde en ¢ok nerede sikinti yaganmislarsa, 6
saatlik dersin diginda ek ders yaparak diizeltmeleri yaptim. Tek tek anlattim. O konular
tekrar edip tekrar anlattim. En ¢ok sikint1 yagsanan sorular ya da anlasiimadigini diistindigim
konularda ek ders yaptim.” Ko
Aragtirmanin bulgularinda, Covid 19 déneminde 6dev kontroli ve gerekli doniit-diizeltme
islemlerinin 6gretmenlerin sorumluluklarn arttirdig1 ve eksiklikleri tamamlayabilmek icin genel
olarak ek ders yaparak telafi yoluna gittikleri tespit edilmistir. Ailelerinden destek alan
ogrencilerin calisma ortamini organize ettikleri ve yiiksek motivasyona sahip olduklar tespit
edilmistir. Bu baglamda uzaktan egitim siirecinde, ev 6devlerinin yapimi ve kontroliindeki
sorumluluk ailelerle paylasilmustir. Bu siirecte 6gretmenler de 6devleri 6grenciyi motive edici
sekilde planlama yapma yoluna gitmislerdir. Bu konuda iki katilimei goriisii agagida verilmistir:
“Uzaktan egitim 6grencilerin 6grenmenin ne derece gercgeklesip gerceklesmedigini 6lgmeyi
cok daha isi zorlagtirdi. Bu motivasyonu olumsuz etkiledigi gibi okullarin stirekli agilip
kapanmas! yine motivasyonu olumsuz etkileyen en ¢énemli unsurlardan bir tanesiydi. Bu
sorunlar gidermek icin égrencilerimizle iletisimi hi¢ koparmadan stirekli kaygilarini azaltarak
etkilegim halinde olduk. Ogretmenlerle ayni zamanda iletisim halinde neler yapabilecegimizi
konustuk ve motivasyon olusturmak igin, morallerini yiikseltebilmek igin Tirkiye'nin ilk
sanal biilteni olan manSED’i hayata gecirdik. Ogrenciler kendi evdeki yagantilarindan bazi

kesitleri videolastirarak gruplarda paylastilar, boylece Ogrenciler arasinda da etkilegimi
saglamis olduk.” K¢

“Cocuklarin motivasyonlarini yiikseltmek icin eve uyarlanmis etkinlikler seciyordum. Sinif
icinde yapabilecegimiz etkinlikleri online ortamda yapamayabiliyorduk. Etkisi az oluyordu
haliyle. Siniftaki kadar verimli olmuyordu. Evin getirdigi rahathigin, dikkat dagitici unsurlarin
etkisiyle ders calisma ve ders verimliligi noktasinda eksiklik olustugunu disiiniiyordum.
Yaptiklar1 bazi etkinlikleri takdir ederek begendigimi soyleyerek motive ediyordum.” Ks

4 Sonug ve tartisma

Covid 19 uzaktan egitim siireci ddev iceriklerini de degismeye zorlamistir. Degerlere dayal
uygulanabilir 6dev iceriklerinin de eklenmesini elzem kilmigtir. Sorumluluk degeri, 68rencilerin
o0dev yapimlarini zamaninda tamamlama ve yerine getirme olarak distuntilmustir.
Ogretmenlerin dijital caligma alanlarim1 kullanmasi, elektronik posta veya cevrimici egitim
uygulamalari, Web2 araglarini kullanarak ders anlatip 6dev ve alistirmalar vermeleri 6grenci ve
O0gretmen arasindaki iletisim baglarin1 kuvvetlendirmistir. Bu arastirmada, Covid 19 zorunlu
uzaktan egitim siirecindeki ev 6devleri alanda calisan smif ¢gretmenlerinin gorislerine dayal
olarak ev 6devi verme amaci, 6dev yapimi, 6devi planlama ve paylasimi, ¢dev kriterleri, 6dev
kontrolii ve degerlendirmesiyle édevlerin kazanimlari ortaya konulmaya ¢alisiimistir.

Arasgtirmanin sonuglari, pandemi siirecinde uzaktan ve hibrit egitim dénemlerindeki 6devlerin
o0grenmeyi pekistirme, 6grenme eksikliklerini tamamlama, ¢grenciye 6grenme sorumlulugunu
kazandirarak akademik basariy arttirmaya yonelik olarak verildigini ortaya koymaktadir. Covid
19 stirecinde, online egitimde kazandirllamayan davraniglarin, degerlerin ve akademik basarinin
acigini doldurmada, ev 6devleri aractan ¢ok ama¢ konumunu almig durumdadir. Dogrudan ev
O0devleri izerine yapilmayan ama Covid 19 siirecine yonelik oldukca smirh sayidaki
arastirmalarin sonuglarinda ev Odevlerine yonelik sonuglar, bu arastirmalarin sonuclarini
desteklemektedir (Adigiizel, 2020; Arslan ve Sumuer, 2020; Bryikh ve Ozgiir, 2021; Ertan-Kantos
vd., 2022). Bagsaran vd., (2022) tarafindan yapilan arastirmada zorunlu uzaktan egitim déneminde
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ev ddevlerinin ilkokul 6grencilerine kalic1 6grenme saglayarak basar duygusunu giiclendirdigi
ve akademik basarinin artmasina katki saglayarak sorumluluk degerini kazandirdig: tespit
edilmistir. Aslan ve Arseven (2022) tarafindan yapilan arastirmada Covid 19 stirecindeki ev
Odevlerinin yliz yuze egitim agigini doldurmaya yonelik 6grenme-6gretme siirecinin
tamamlayicis1 olarak diizenli calisma alskanhgimi benimseyerek sorumluluk degerini
kazandirdig: ortaya konulmustur. Pekcan ve Toraman (2022) tarafindan yapilan arastirmada,
ogrenciler tarafindan basarinin degerlendirilmesinde Odevler ikinci sirada yer almaktadir.
Warton (1997) tarafindan yapilan arastirmada 6grenme eksikliklerini tamamlama ve 6grenmeyi
pekistirme amaciyla verilen ev 6devlerinin, 6grencilerin 6grenilen bilgilerin hatirlamasim
kolaylagtirmasina karsin st diizey oOgrenme becerileriyle elestirel ve yaratici diisiinme
becerilerinin gelisimini desteklemedigi belirtilmistir. Rudman (2014) tarafindan stirekli tekrar ve
pratige dayali verilen ev 6devlerinin 6grencide bikkinlk yaratarak ¢ocuklarin kendi 6grenmeleri
uzerindeki o©zerkliklerini kisitlamasina bagh olarak 6grenme alisgkanhklarini  olumsuz
etkileyebildigi belirtilmigtir. Bu arastirmada Covid 19 siirecindeki ev 6devlerinin 6grenmeyi
pekistirme, 6grenme eksikliklerini tamamlama, 6grenme sorumlulugunu kazandirarak akademik
basariy1 saglama olmak tizere ev 6devi verme amacinin kisith oldugu ortaya konulurken Betford
(2014), Gu ve Kristoffersson (2015) ve Ozer ve Ocal (2013) tarafindan ev 6devi verilmesinin farkh
amaclar1 bulunmasina karsin ¢grenilenlerin tekrarlanmas: amaciyla verildigi ortaya konulmustur.
Aragtirmanin bu sonuglan baglaminda Covid 19 siirecinde, online egitimde kazandirilamayan
davraniglarin, degerlerin ve akademik basarinin agigini doldurmada, ev 6devleri aragtan ¢ok
amac¢ konumunu almig durumda oldugu sdylenebilir.

Bu arastirmanin sonuglarinda sosyo-ekonomik diizeyi diisiik olan ailelerin 6dev yapimi i¢in evde
gerekli ortami hazirlama ve ailenin yerine getirmesi gerekli olan sorumluluklara kars ilgisizlikleri
tespit edilmistir. Alan yazinda yapilan arastirmalar tarafindan Covid 19 siirecindeki akademik
0grenme ortamlarinin ¢grenciler i¢in uygun olmadig: ve aileler tarafindan gerekli ev ortamini
hazirlamadaki ilgisizlik ortaya konulmustur (Ertan-Kantos vd., 2022; Kurt, Kandemir ve Celik,
2021). Mohan vd., (2020) tarafindan yapilan bir arastirmada, Covid siirecindeki ders esnasinda
sessiz bir ortamin saglanamamasi sorununa dikkat cekilmistir. Zorunlu uzaktan egitimde
akademik 6grenme icin uygun olmayan ev ortamlarinin yarattigi olumsuzluklarin édevin
yapildig1 ev ortaminin akademik bagariy1 olumsuz yonde etkiledigi soylenebilir. Xu (2005), Xu ve
Corno (2006) ve Yildiz-Duban, Dal-Calisici, Sevilmis ve Akbabaoglu (2022) tarafindan yapilan
arastirmalarda, 6dev yapiminda aile destegi alan 6grencilerin aile destegi almayan 6grencilere
kiyasla 6dev ortamini diizenleme, 6dev yapma motivasyonunu yiiksek tutma egiliminde
olduklari tespit edilmistir.

Aragtirmanin sonuglari, uzaktan egitim siirecinde 6gretmenlerin 6devleri planlama ve uygulama
deneyimlerinde, ev Odevlerini ¢evrimigi olarak paylastiklarini, ailelerin ve Ogrencilerin 6dev
yapiminda yanlis anlamalarini 6énlemek ve odevlerden en iyi verimi alabilmek i¢in videolu
paylasimlar gerceklestirdiklerini, 6grencilerden de 6dev gonderimini video ve ¢evrimici olarak
istediklerini, 6gretmenler tarafindan 6dev bilgilendirmesinin hem 6grenciler icin hem de aileler
icin gerceklestirildigini, 6dev yonergesi ve duyurusunun standart hale getirilerek ailelerle
iletisime gectiklerini ortaya koymaktadir. Uzaktan egitim siirecinde 6gretmenler tarafindan ev
odevlerinin ¢evrimici olarak paylasildig: ve ¢evrimici olarak istenildigi alan yazinda yapilan ¢ok
sayidaki arastirma tarafindan ortaya konulmustur (Arslan ve Sumuer, 2020; Aslan ve Arseven,
2022; Basaran, vd., 2022; Biyikli ve Ozgiir, 2021; Can ve Sezer, 2023; Demir ve Ozdas, 2020;
Ertan-Kantos vd., 2022; Kirmuzigiil, 2020; Kurt vd., 2021). Ogretmenler tarafindan édev
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bilgilendirmesinin hem 0&grenciler i¢in hem de aileler igin gerceklestirildigi sonucu, bu
arastirmaya 0zgudiir. Can ve Sezer (2023) tarafindan yapilan arastirmada, 6grencilere verilen
etkinlik ve 6devlerin velilere de bildirildigi tespit edilmistir. Biyikli ve Ozgiir (2021) tarafindan
yapilan arastirmada konu anlatimlarinin 6gretmenin hazirladig: videolarla verildiginde derslerin
daha eglenceli ve etkili oldugunun tespiti bu arastirmanin sonucunu desteklenmektedir. Bakioglu
ve Cevik (2020) ve Yildiz-Duban vd., (2022) tarafindan yapilan arastirmalarda 6gretmenlerin,
Eba’dan ve cesitli kaynaklardan bulduklar1 videolari, 6gretim programlarini destekleyecek
sekilde kullandiklar tespit edilmistir. Smif Ogretmenlerinin uzaktan egitimde matematik
ogretiminde, ihtiya¢ duyduklari konularda video kaydi sunumuyla ek destek saglayarak
Whatsapp haberlesme grubundan o6devlendirme yaptiklar1 Ergen vd., (2022) tarafindan tespit
edilmistir. Ergen vd., tarafindan sinif 68retmenleri tarafindan 6grencilerin matematik 6devlerini
kendi kendilerine yapip yapmadiklarindan emin olamadiklar ig¢in matematik 6devlerinin
fotograflarini istedikleri belirtilmistir.

Aragtirmanin sonugclari, 6dev takibini ailelerin destegini alarak 6gretmenlerin bir bolimiintin ¢ok
siki bir sekilde gerceklestirdigi, siniflar1 kalabalik olan diger grup 6gretmenlerin ise 6dev takibinin
kontrol sorumlulugunu ailelerle paylastiklarini ortaya koymaktadir. Arastirmanin sonuglarinda
uzaktan egitim doneminde 6grenciler tarafindan ev &devlerinin yapiminin yiiz yiize egitim
siirecinden ¢ok farkli oldugu, 6gretmenlerin ¢evrimici 6dev gondermeyi Whatsapp, Eba, Web ve
Telegram aracih@iyla édev gerceklestirdikleri tespit edilmistir. Ogretmenler tarafindan Eba
sisteminin kullanimi 6grenildikten sonra sistem tiizerinden 6dev gondermenin islevsel olarak
gerceklestirildigi arastirma sonuglan tarafindan tespit edilmistir. Arastirmada, bazi 6gretmenler
tarafindan verilen 6devlerin fotografini isteme yonteminin kullanildig1 ve bu yontemin 6grenciler
tarafindan sevilmedigi buna karsin cevrimici Web 2.0 araglarindan ve Kahoot vb,,
uygulamalardan o6dev verildiginde Ogrencilerin 6devlerini severek yaptiklan ve
motivasyonlarinin daha ytksek oldugu ortaya konulmaktadir.

Aragtirmada, ilkokul 6grencilerinin yas grubunun kii¢iik olmasi nedeniyle 6gretmenin 6grenciye
ve aileye rehberligi ve dogru yonlendirmesinde 6dev takibinin Covid siirecinde daha da 6nemli
hale geldigi icin 6devin 6grencinin yaptigia yonelik velinin imzasinin alindig1 tespit edilmistir.
Aragtirmada, ginliik olarak verilen 6devlerin kontroliniin iki sekilde yapildig: tespit edilmistir.
Birinci 6dev kontrol yontemi, 6gretmenler tarafindan giin icerisinde ders sirasinda ¢dev
kontrollerinin ve degerlendirmelerin giinliik olarak son derste yapildig1 ve 6grencilere bire bir
déniit verilmesidir. Ikinci 6dev kontrol yéntemi, 6gretmenler tarafindan ders saatlerinin disinda
ek ders yapilarak 6dev kontrollerinin ve degerlendirmelerin giinliik yapilarak 6grencilere bire bir
dontit verilmesidir. Alan yazinda yapilan arastirmalarin sonuglari, bu aragtirmanin sonuglarini
desteklemektedir. Ogretmenlerin EBA platformunu 6dev verme, akademik paylasim ve
degerlendirme araci olarak kullandiklari Batmaz, Cevahir-Batmaz ve Kili¢ (2021), Demir ve
Ozdas (2020) ve Kirmuzigiil'in (2020) arastirmalarinda, tespit edilmistir. Bu arastirmada
O0gretmenler tarafindan ¢dev kontrollerinin ders disinda ¢ok ciddi bir sekilde yapildig1 goriiliirken
sinirh sayidaki 6gretmen tarafindan ise ¢dev kontrollerinin ya da ¢nemli goriilen bolimlerin
kontroliniin ders sirasinda yapildig: yansitilmistir.

Arslan ve Sumuer (2020) tarafindan yapilan arastirmada odevlerin siklikla kontrol edilmedigi
goriistinde fikirbirligi yasanmaktadir. Biyikh ve Ozgiir (2021) tarafindan yapilan arastirmada
O0devlere doniit vermenin, 6grencilerin 0devlerini diizenli yapmalarini sagladigini, 6grenme
eksiklikleri olan 6grencilerin takip edilerek ve en kisa stirede eksikliklerinin giderilerek édevlerde
yluzde ylz basariya ulasilcaya kadar déniit islemlerine devam edildigi tespit edilmistir. Biyikli ve
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Ozgiir'iin aragtirmasinda 6gretmenlerin, 6grencilerinin 6grenme eksikliklerini kapatabilmek i¢in
bireysel olarak bir caba i¢inde olduklarini géstermektedir. Bu arastirmada, sinif 6gretmenlerinin
Covid siirecindeki online ve hibrit egitim donemlerinde 6grenciye en iyi sekilde hizmet
edebilmek i¢in bireysel olarak ¢ok cabaladiklarini ve 6zel hayatlarinda ailelerine ayiracaklari
zamanlarindan ayirdiklan tespit edilmistir.

Aragtirmanin sonuglari, uzaktan egitim siirecinde 6gretmenlerin ¢grencileri ve aileleriyle
iletisimlerini etkin bir sekilde kurduklarini ortaya koymaktadir. Aslan ve Arseven (2022), Basaran
vd., (2020) ve Karakus vd., (2021) tarafindan yapilan arastirmalarda, ailelerin ev odevleri
yapiminda cocuklarini destekleyerek aile katilimini gercgeklestirdiklerini, édevlerin kontroli
konusunda daha 6zenli davrandiklari belirlenmistir. Ozdogan ve Berkant (2020) tarafindan
yapilan aragtirmada, 6dev yogunlugu nedeniyle ¢dev takibini kontrol etme giicligl tespit
edilmistir. Arslan ve Sumuer (2020) tarafindan yapilan arastirmada ddevlerin ilgisiz yapildigi,
0dev kontroliiniin diizenli yapilmadig1 Eba’dan video 6devlerinin verildigi belirtmistir.

Aragtirmanin sonugclari, siif 6gretmenleri tarafindan 6devlerin dersin kazanimlariyla tutarh
olarak veli ve Ogrenciye yonelik 6dev yonergesi verildigini, 6devlerde bireysel farkliliklarin
dikkate alindigini, giinlik doniit-diizeltme saglandigini, 6devlerin biligsel, duyussal, psikomotor
becerileri gelistirebilmeye, uygulanabilir ve kontrol edilebilir olmaya, égrenciyi motive edici ve
kapsam gecerliliginin yiksek olmasi kriterlerine 6zen gosterildigini ortaya koymaktadir.
Odevlerin dersin kazammlanyla iligkili olarak, 6grencinin akademik bilgi ve becerisini
yansitabilecek nitelikte acik ve net bir sekilde puanlanip degerlendirilebilir olma Olcttleri
Adigiizel (2020) tarafindan belirtilmigtir. Ogrenci basansimin édevle 6lciilebilmesi icin ders
konusunun ve kazanimlarinin 6devlendirmeye uygun olmasi, 6égrencilerin kavramsal cerceveye
gore odevleri hazirlamasi ve 6gretmenin 6devi belli kriterlere gore degerlendirmesi gerekir
(Demir ve Ozdas, 2020). Aslan ve Arseven (2022) tarafindan uzaktan egitim siirecinde ev
Odevlerinin, ailelilerin 6gretmenleri ve ¢ocuklarini takip ettikleri bir ara¢ oldugu belirtilmistir.

Alan yazinda yapilan arastirmalarda, zorunlu uzaktan egitim siirecinde 6gretmenlerin
degerlendirme kapsaminda odev verdiklerini ortaya koymaktadir. Uzaktan egitim {izerine
yapilan aragtirmalarda 6gretmenlerin genel olarak 6dev yoluyla 68renci basarisinin olgiilmesine
olumlu baktiklan tespit edilmistir (Bayburtlu, 2020). Adigiizel (2020) tarafindan yapilan
arastirmada 6devlerin iyi yapilandirmasi ve giivenirligin saglanmasi durumunda uzaktan egitim
uygulamalarinda ogrenci basarisini degerlendirmede bir 6lgme araci olarak kullanilabilecegi
belirtilmistir. Can ve Sezer (2023) tarafindan yapilan arastirmada, Covid siirecinde 6dev takibinin
zor oldugu tespit edilmistir. Biyikh ve Ozgiir (2021) tarafindan yapilan aragtirmada édevlerde
siire¢c degerlendirmenin esas alinmasina vurgu yapilmistir. Yazma sorunlarinin kisa ve basit
odevlerle asilabilecegi, 6grencilerin hazirladiklar 6devlerin fotograflarini gondermeleri, her hafta
0dev kontroliinlin yapildigi sonuclarina ulasilmigtir. Pekcan ve Toraman (2022) tarafindan
yapilan arastirmada dgrencilerin ¢oktan se¢meli sorular ve 6édevlerle degerlendirilmek istedikleri
ortaya konulmustur.

Ergen, Ozisik ve Biilbiil (2022), Batmaz vd., (2021) ve Kurt vd., (2021) tarafindan yapilan
arastirmada, uzaktan egitim siirecinde 6l¢gme ve degerlendirme faaliyetlerinin online soru-cevap,
online etkinlik o6devi, ¢oktan se¢meli test, Eba, Okulistik, Morpa gibi egitim platformu
etkinliklerinde ¢dev kontroli (6devleri dogru yapip yapamadiklarini kontrol etme), alistirma
yaptirma, pekistire¢ olarak doniitler ise aile bilgilendirmesi, ipucu verme, basariy1 hissettirme,
dikkat ¢cekme olarak belirlenmisgtir.
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Egitim tarihinde alan yazinda ddevin arastirma becerisini, zorluklarla bas edebilme becerisini,
elestirel diisinme ve yaratict digiinme becerilerini kazandirdig1 yansitilmaktadir. Birey
tarafindan yapilan her ¢calisma gibi 6dev de, 6devi yapan bireye olumlu beceriler katar. Fakat yiiz
yize egitimde ya da Covid 19 siirecinde zorunlu uzaktan egitimde olsun 6dev, 6gretilemeyenin
dgrenciye dayatilmas: olmamalidir. Odevlerin ne kadar gereksiz oldugunu ifade eden elestirel
pedagoglar olsa da 6dev verilmeyen bir okul da yok gibidir (Summerhill vb. disinda). Tiirkiye’de
ilke sartlarinda 6grenciler okula baslar baglamaz ¢devle tanisir. Bu 6devler iilke giindeminde
medyaya tasimp sikdyet konusu olmaya kadar gitmistir. Ilkokuldan liseye, verilen édevleri
yaparken ailelerinden yardim aldiklar bazen de ailelerin yaptig1 giindeme tasinmistir. Bu siirecte
bazi 6gretmenler Odevleri abartarak yarisma ortamina dontstirmislerdir. Biliyorlar ki
ogretmenler 6dev verdiklerinde anne-babalar yardimei olacak; ayni sekilde kendilerine yardimci
olacak. Okulun, snifin egitim kalitesi ve 6gretmenin basarisi artacak. Bu nedenle fazla ¢dev
veriyorlar.

4.1 Oneriler

Aragtirmanin ortaya koydugu sonuclar baglaminda Covid 19 siirecindeki zorunlu uzaktan
egitimde, program dis1 etkinliklerden biri olan ev 6devlerinin aile katilimini da saglayacak sekilde
ogrencilerin 6grenme eksikliklerini tamamlayarak diger 6grencilerle firsat esitligini saglayacak
sekilde bireysel olarak verilmesi ve doniit ve diizeltme islemlerinin zamaninda yapilmasi
onerilebilir. Gintiimiiziin ¢ocuklarn: bilgiye her yerden ulasabilmektedir. Bundan dolay: bilgi
caginin cocuklarini yetistirecek o0gretmenlerin, cocuklarin yetenek ve tutkularina gére egitim
verebilmesine ihtiyac bulunmaktadir. Ogretmenler tarafindan verilecek olan ev &devleri,
ellerinde tablet ve akilli telefonlar olan ¢ocuklara gore tasarlanarak ve aile katilimini saglayacak
sekilde planlanmalidir.

5 Arastirmacilarin aciklamasi
5.1 Catisma beyani

Dergide yayimlanan tiim yazilarin telif haklar ilgili yazara ait olup herhangi bir ¢ikar ¢atigmasi
bulunmamaktadir. Bu makalenin yayin haklar Pedagojik Perspektif Dergisine aktarilmigtir.
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